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Abstract 

Khanyounis EFL Eleventh Graders' Use of Reading Strategies in relation 

to their Reading Proficiency  

      This study aimed at identifying the reality of EFL 11
th
 graders' use of 

reading strategies and their relation to reading proficiency at Khaled Al- 

Hassan High School in Khanyounis .  

        The study adopted the descriptive analytical approach. To achieve the 

objectives of the study, the researcher used three instruments: firstly, a 

reading proficiency test for checking EFL 11
th

 graders reading 

comprehension. Secondly, a checklist for detecting reading proficiency and  

thirdly, a questionnaire for using reading strategies included in the curriculum 

that EFL 11
th
 graders need to develop.  The sample of the study which was 

selected via purposive method consisted of 135 of  EFL 11
th
 graders classes 

from Khaled Al- Hassan High School in Khanyounis. The study was carried 

out during the second term of the scholastic year 2017-2018. The researcher 

used several means such as Pearson correlation, frequencies and percentages 

weight to collect and analyze the data.      

            This study revealed a set of results, notably: there are five important 

reading strategies included in the 11
th
 syllabus. They are visualizing, 

questioning, synthesizing, inferring and determining importance. The study 

findings also indicated that there are13 reading comprehension skills that 

representing reading proficiency. Moreover, the study results proved that 

there was a positive and significant relation between using reading strategies 

and developing EFL 11
th

 graders' reading proficiency. Furthermore, the 

findings of the study demonstrated that the above-mentioned reading 

strategies had a very high effect on developing the EFL 11
th

 grader's reading 

skills.  
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       In the light of the study results, the researcher recommends EFL teachers 

to adopt some  strategies in teaching English, particularly in teaching reading. 

These strategies are   visualizing, questioning, synthesizing, inferring and 

determining importance. In addition, he recommends the Ministry of 

Education hold training courses to train teachers on using such strategies and 

prepare enrichment material to activate students' role. Finally, the researcher 

suggested that research should be conducted to specify more reading 

strategies for other classes and reveal the relation to reading skills.  
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 الممخص

بكفاءة القراءة لدى متعممي المغة  اوعالقتهاستخدام بعض استراتيجيات مهارة القراءة 

في محافظة خانيونسر االنجميزية من طمبة الصف الحادي عش  

طالب الصف الحادي عشر الستراتيجيات الفهم  خدامالى است هدفت الدراسة 

 .في مدرسة خالد الحسن الثانوية لمبنين في محافظة خانيونس بكفاءة القراءةوعالقتهم 

ولتحقيق أهداف الدراسة استخدم  ،يالتحميم يالوصف المنهجالدراسة  هذهتبنت 

لفحص كفاءة طالب الحادي  : اختبار كفاءة القراءةن كالتالي الباحث ثالثة أدوات وه

، قائمة فحص مهارات الفهم واستبانة استخدام استراتيجيات الفهم عشر في مهارة القراءة 

ة الدراسة من أربعة صفوف نالحادي عشر ، تكونت عي التي يحتاجها طالب الصف

من الفرعين العممي والعموم االنسانية متضمنة داخل منهاج  اطالب 531ية تكونت من دراس

معامل ارتباط بيرسون كاحصائية  طرقالصف الحادي عشر. واستخدم الباحث عدة 

 والتكرارات، والنسب المئوية لجمع وتحميل البيانات.

أن هناك خمسة ئج من أبرزها الي مجموعة من النتاو خمصت الدراسة 

الصف الحادي عشر وهي:  مقرر في استراتيجيات مهمة لمفهم القرائي متضمنة 

كما أظهرت الدراسة أن هناك . االستنتاج، التساؤل، التصور ، التركيب و تحديد األهمية

تمثل كفاءة  تطوير و وهي بحاجة اليمهارة لمفهم القرائي يستخدمها الطالب  ثالثة عشر 

. عالوة عمى ذلك ، كشفت نتائج الدراسة أن هناك عالقة ايجابية ودالة بين ءةقراال
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لطالب الصف الحادي  ءةاستخدام الطالب الستراتيجيات الفهم ، والكفاءة، ومهارات القرا

 تؤثراستراتيجيات الفهم القرائي المشار اليها العشر. إضافة إلى ذلك أوضحت الدراسة أن 

 مستوى تحسين الكفاءة والمهارات القرائية.عمى  اكبير  اتأثير 

معممي المغة اإلنجميزية  بتبني بعض  في  نتائج الدراسة يوصي الباحث من خالل

وزارة  تعقد. أن االستراتيجيات في تدريس المغة اإلنجميزية خصوصا تدريس مهارة القراءة

 إثراءاتيجيات، ومن ثم عمي استخدام هذه االستر لمتدريب  ممعممين لالتربية والتعميم دورات 

تحديد استراتيجيات ين يوصي الباحث الباحثين االخر  .لتنشيط دور الطالب الطالب بمواد

 .خرىأ ت قراءةمهارا استخداموكذلك اختيار صفوف ومراحل اخرى، ومن  لمقراءةاخرى 
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Chapter 1 

Background to the Study 

1.1.   Introduction 

          Reading is the most important key of sources of knowledge. It is one of 

the most urgent skills that students need to develop. It is a main source of 

learning. It is a necessary channel in an ever-widening world. In this concern, 

Swihart(2009)stated that reading is a very pivotal skill in our life and it is 

important for the  mind and the success of students' academic career. 

Syatriana (2012) also stated that reading is an interactive process. During 

reading process, a reader guesses, predicts, checks and asks questions about 

what the text is about. Abu Nemer  (2017) displayed that reading is regarded 

as one of the most necessary skills because it has a large portion in the school 

syllabus. Mikulecky (2007) pointed out  as quoted in (Badr El-Deen, 2009)  

"reading helps you learn to think in the new language". Therefore, this study 

states that reading is necessary to every sphere of learning and it is one of the 

most prominent skills that EFL graders ought to learn. Moreover, it is an 

important skill for them because it leads to their professional, academic, 

social and personal development. 

           In addition, Ebraheem (2016) noted that reading is an effective strategy 

that generates an understanding of what is being communicated when dealing 

with a text. In Alyousef study (2005) on teaching reading strategies, he argued 

that “reading is seen as an active process of comprehending where students 

need to be taught strategies to read more efficiently e.g., guess from context, 

define expectations, make inferences about the text, skim ahead to fill in the 

context, etc.” Thus, the researcher can see that  reading as one of the most 

significant skills that EFL 11
th
 graders need to develop because it seeks to 

develop both speaking and writing skills. 
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               As a matter of fact, there are four main skills: listening, speaking, 

reading and writing. The main goal of teaching these skills is to enable 

students to interact successfully with native and non-native speakers of 

English in a variety of social and academic settings. 

        Teaching reading is considered the basic step and the main source of 

acquiring knowledge. That is why, the Holy Qur'an is the first and the greatest 

reference that recommended the importance of reading as a means of learning 

whatever Man does not know (Esleem, 2012: 2). In this concern, 

Seyam(2017) mentioned that teaching reading is a dynamic and cooperative  

process in which the reader must actively participate. Furthermore, Many 

researchers including Al-Udaini (2011) and Bader Eldeen(2009) 

recommended that traditional concepts related to teaching reading should be 

substituted by more innovative  and creative ones. The researcher, as an 

educator, believes that teaching reading plays a decisive role in formulating 

students' educational future and it is important to their academic achievement 

than any other skill.  

          Reading comprehension is the process of constructing meaning from 

the text. The goal of reading instruction is ultimately targeted at helping a 

reader to comprehend a given text. Reading comprehension involves at least 

two people; the reader and the writer. "The process of comprehending 

involves decoding the writer's words and then using background knowledge 

to construct an approximate understanding of the writer's message" 

(Kirby,2006:161).According to Neumann (2008:207) reading comprehension 

is basic for learning, working and enjoyment. It is the application of a skill 

that evolved for other purposes (listening or oral comprehension) to a new 

form of input text. In the same respect, Brown (1994:102) indicated that 

reading comprehension has been considered as an active process rather than a 

passive one where the reader interacts with the text and others before, during 



4 
 

and after the reading task. Greenberger and Padesky(1995:272-281) also 

demonstrated that reading comprehension is the process where readers 

interact with a text by implementing their prior knowledge and the 

information found in the text.  Consequently, Paris and Hamilton (2008) 

mentioned that reading comprehension is essential to develop students’ 

reading skills. In the light of the above-mentioned studies, the researcher 

strongly believes that comprehension is the main purpose for reading. It 

specifies whether the text is realized or not. Students need comprehension to 

realize words, interpret sentences, understand full texts, and to use the 

information that is gained.  

           Despite the fact that comprehension is so important to the learning 

process, many students find reading skills difficult. In this concern, 

Hollingsworth (2007:25) pointed out " without comprehension, there is no 

learning because any educational system cannot neglect reading strategies  

and students still practise reading even if it is difficult to understand every 

single word". He also mentioned that the basic goals of reading are to enable 

learners to gain understanding of the world and themselves, to develop 

appreciation and interests, and to find solutions to their personal and group 

problems. Without comprehension, reading is reduced to just imitating the 

sounds of a language, repeating text is simply memorization and oral drill. 

Obviously, in this study, the researcher believes that if comprehension does 

not take place, the activity of reading is without purpose. 

          In Palestine, reading plays an important role for EFL learners to acquire 

the foreign language. It is the medium of interaction and communication 

between learners and language because they do not have the opportunity to 

interact with native speakers (Abu Nemer, 2018). Therefore, the Primary goal 

in the Palestinian Curriculum is to teach reading as a main skill since the first 

grade. Curriculum experts exert effort and time to develop methods and 

techniques to facilitate reading process. In brief, in Palestinian syllabus, the 
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main purpose of reading is to comprehend the text being read .That is why 

reading comprehension skills are so important. Without them the reader 

cannot gather any information and use it to efficient function. The previous 

brief viewed reading comprehension as a complex process which requires the 

lexical, cognitive and social skills to attend in order to construct the meaning 

of the text. That may justify why students face difficulties in reading 

comprehension. The lack of strong reading comprehension skill obviously 

affects students' success in Palestinian schools.   

1.2 Rationale of the Study 

During the researcher's knowledge and experience as a high school EFL 

teacher for almost 20 years and his awareness of the learner, he noticed that 

students in Palestine lack reading skills such as making predictions, 

developing awareness of synonyms and antonyms, decoding meaning of 

unfamiliar words, skimming, scanning, relating texts to their personal 

experience, opinion or evaluation. He also found out that teaching reading in 

Palestinian schools seems to be inadequate and unsatisfactory. In today's 

schools, too many students struggle with learning to read. They consider 

reading as a difficult and hard task to acquire. One of the problems students  

encounter is the linguistic knowledge of English text. In this case, it is often 

difficult to prove, for EFL students, that texts in English can be understood 

even though there are structures that the students have never seen before. In 

addition, most learners worry about the meaning of a particular word into 

Arabic. Many students do not develop an interest in reading; they only study 

English for the purpose of passing the exams. In fact, they lack the motivation 

for their English learning. Moreover, the classes at our schools are 

overcrowded. Usually, each class consists of more than 45 students. This 

condition is ineffective and unsuitable for teaching and learning reading 

process, especially for English classes. The teacher may find it difficult to 
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control such large class numbers. As a result, the teaching and learning 

process seems to face many obstacles and deficiencies. 

              According to the researcher's opinion, most teachers conduct 

methods of teaching which mainly depend on memorizing rules and 

structures. Students are not given the chance to acquire language skills or to 

use language effectively and efficiently. He also adds that students struggle 

with reading texts because the skills and strategies necessary to understand 

these texts are not being methods or ways taught appropriately. The use of 

appropriate reading strategy will lead to the students' reading comprehension 

success.  

         In the light of what was mentioned above, the researcher believes that 

there is a problem in EFL 11
th

 graders' abilities to use reading strategies in 

relation to their reading proficiency. Hence, it is important to carry out such a 

study to improve EFL 11
th
 graders' reading comprehension skills. 

Consequently, it is noticeable that there is an increasing focus on reading skill 

in the Palestinian secondary curriculum. This can be observed in the editions 

of the new syllabus for secondary stages that include a new book named 

reading plus. The researcher noticed this problem through his own 

observation, EFL 11
th
 graders' tests and from informal interviews with other 

high school EFL teachers.  

1.3 Questions of the Study 

The main question of the study is: 

what is the reality of using some reading strategies and their relation to 

reading proficiency of EFL 11
th

 graders at Khanyounis Governorate?  

To answer this main question, the research has to answer the following sub- 

questions: 
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1-What are the important reading strategies that EFL11
th
 graders ought to 

adopt in order to develop their reading proficiency? 

2- What are the reading skills  for EFL 11
th
 graders needed to be developed? 

3-Are there statistically significant differences at (α≤ 0.05) in the mean scores 

of the reading proficiency and the reading strategies used by EFL 11
th
 

graders? 

1.4 Hypotheses of the Study  

The following hypotheses generated from the main question  

1-There are no statistically significant differences between the mean scores of 

EFL 11
th

 graders of scientific stream and those of humanities stream in the 

checklist of reading skills, reading proficiency test and the questionnaire of 

reading strategies included in EFL graders' curriculum, 

2-There is a relation between utilizing reading strategies and the level of 

reading skills and proficiency among EFL 11
th
 graders at Khaled Al-Hassan  

high school.  

1.5 Purposes of the Study  

The main purposes of the study are: 

1- To investigate the reading strategies that EFL 11
th
 graders use in 

Khanyounis Governorate.  

2- To identify the most important reading skills that 11
th

 graders need to 

develop for their reading proficiency. 

3- To clarify the main characteristics of reading strategies. 

4- To familiarize EFL teachers of the basic principles of designing and using 

methods in teaching reading skills. 
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5- To measure the changes in EFL 11
th
 graders' achievements in learning 

reading as a result of using reading strategies. 

6- To provide recommendations that may contribute to improve EFL 11
th
 

graders' using reading strategies in relation to their reading proficiency.      

1.6 Significance of the Study  

Significance of the study can be identified in the following points:  

1-This study is intended to develop EFL 11
th
 graders' English reading 

proficiency.  

2-This study is intended to promote teachers' understanding of the most 

important reading strategies and reading proficiency as well throughout 

detecting the relation between reading proficiency and the reading strategies 

used.   

3-This study aims to pay attention of curriculums designers to the learners' 

needs in the area of English reading proficiency via providing them with a list 

of reading skills in the teaching process.   

 4-The significance of the study stems from the reality that there are not many 

studies in the field of reading proficiency and strategies in Gaza universities 

in particular and Palestinian universities  in general. Thus, this study explains 

the relation between reading proficiency and strategies.    
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1.7 Delimitations of the Study  

This study is delimited by:  

1-A sample of the study includes (135) EFL 11
th
 graders at Khalid El-Hassan 

High School in Khan Younis governorate in the second semester (2017-

2018). 

2- Reading strategies are delimited in the light of a questionnaire done for this 

purpose. Those strategies are visualizing, questioning, synthesizing, inferring 

and determining importance.  

3- Some reading skills are chosen from the EFL 11
th
   graders' syllabus in the 

light of a checklist used for this purpose. Those reading skills are skimming , 

scanning, guessing meaning of words from context, answering factual 

inferential, judgment or evaluation question, generating questions about 

reading text, making prediction about reading text, recognizing main ideas, 

retelling or summarizing text, taking notes about a text, distinguishing main 

ideas from supporting details, distinguishing between opinions from facts, 

developing awareness about synonyms and antonyms and reading familiar 

material with correct pronunciation.  

1.8 Operational Definitions  

         After reviewing the related literature and other previous studies, there 

are some operational definitions used as key terms of the study. In order to 

make them clear, they are described as follows: 

1-Reading  

        The current study defines reading as an active process of constructing 

words' meanings. There is a meaningful purpose that helps readers to 

understand the text. It is also a thinking, developing and creative process. The 
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researcher believes that during this process, the readers use strategies to 

comprehend what they are reading, use themes to organize ideas, and use 

textual clues to find the meanings of new words.  

2-Reading Comprehension 

          It is an intentional thinking during which meaning is constructed 

through interaction between text and reader (Hodges, 1995:207).The 

researcher defines it as follows: it means the eleventh graders' ability to make 

connection between what is read and what is already known to decode the 

meaning of the text from the written material by identifying words,  and 

thinking deeply about what have been read. 

3-Strategies 

            They are the methods used to help students learn the desired course 

contents and enable them to develop achievable goals in the future. These 

strategies identify the different available learning methods that make it 

possible for them to develop the right strategy. The researcher defines strategy 

as a process with specific objectives that involves many steps and procedures 

in order to solve a problem. It includes planning, executing, monitoring and 

modifying the target techniques to achieve these objectives.  

4-Proficiency 

               Proficiency is the ability of a learner to perform an acquired 

language. Therefore, language proficiency, lexically, is the ability of an 

individual to speak or perform in an acquired language. Hence, English 

proficiency is one's ability to speak and perform in English. It is the degree or 

level of accuracy and fluency of language use for communication.(MacMillan 

Dictionary,2011) 
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5-EFL Eleventh Graders 

    They are learners aged between 16-17. They study English for Palestine 11 

Textbook at the Gaza Strip governmental schools.  

6-Reading Proficiency  

             Reading proficiency is defined as the skill or the ability of EFL 11
th
 

graders to read effectively and perform the acquired reading text accurately. 

7-Reading Strategies 

According to the current study, strategies are seen as the methods used 

to help students learn the desired course contents in the 11
th
 grade syllabus in 

Gaza that can be used to develop EFL 11
th
 graders in reading proficiency and 

achieve the instructional aims of the curriculum. These strategies are 

visualizing, questioning, synthesizing, inferring and determining importance.  

1.9 Procedures of the Study 

The following procedures were followed in order to answer the 

questions of the study and investigate the hypotheses: 

1. Reviewing literature and previous studies related to reading comprehension 

skills and reading strategies. 

2. Choosing the units of reading comprehension in English for Palestine 11 

textbook as a sample for the study. 

3. Designing the instruments of the study which are: 

a. Implementing a questionnaire to identify the most important strategies  that 

EFL 11th graders need in their classroom. 
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b. Utilizing checklist to clarify  the reading skills  and proficiency that EFL 

graders use in their classroom. 

c. Applying a reading proficiency test to check students' proficiency in 

reading comprehension. 

4. Getting benefit from teacher's guide and the lesson plan based on reading 

strategies in relation to their reading proficiency. 

5. Consulting the specialists and considering their comments and opinions for 

checking validity of the instruments. 

6. Analyzing the data statistically by using appropriate statistical analysis. 

7. Interpreting the results of the study and giving suggestions and 

recommendations in the light of the study results. 
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Chapter 2 

Literature Review 

Introduction 

             This chapter is concerned with the theoretical framework of the main 

terms: reading comprehension strategies and reading proficiency. This chapter 

is also first about  reading comprehension in general, its elements and 

categories of good readers in particular. Then, the chapter is about  reading 

proficiency and how to develop and measure it. After that, this chapter  refers 

to the types of reading skills and strategies. Finally, it demonstrates the 

principles of reading, how to teach them and then the basic principles to 

assess reading comprehension. 

2.1 Reading Comprehension  

             Reading comprehension skill is considered one of the most important 

skills in the field of teaching and learning English language. It is a receptive 

and decoding skill that needs an effort to be recognized and later to be 

developed. Reading comprehension occupies the widest area in the 

Palestinian curriculum. Thus, the researcher strongly believes that reading 

should be given a considerable concern because of its increasing importance 

in the Palestinian context. 

            Most methodologists would agree that reading comprehension is the 

vital end-goal of reading. Thus,  there are many definitions of reading 

comprehension in a variety of ways. Kamhi (2009:175) defined reading 

comprehension as “a complex of higher level mental processes that includes 

thinking, reasoning, imagining, and interpreting”. All of these processes assist 

readers in the act of comprehending what they have read. The study also 
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asserted that comprehension is the "essence of reading" and that occurs as a 

result of purposeful and deliberate thought process as the reader interacts with 

the text. 

          It is a reality that reading skill is one of the four language skills 

essentially required for language acquisition; since, readers can gain 

knowledge in any field through reading. As a result, developing the learners' 

reading comprehension skills helps in increasing the literacy knowledge and 

critical thinking. Reading is a complex cognitive activity that is fundamental 

for literacy, cognitive, mental, social and psychological development 

(Cahoon, 2007; Grabe, 2009; Sookchortiat, 2005 and Wheeler, 2011)  

              The researcher believes that reading skill plays an extremely vital 

role in any language that learners should acquire, as it is the tool of 

communication, enjoyment and pleasure. In addition, there is  a social value 

of reading where the human cultural and social heritage moves from one 

generation to another and from one person to another by written text. Thus, 

reading comprehension is necessary in the daily life such as understanding 

and involving with current events introduced in written forms like news and 

reports. 

             Fouad (2017) confirmed that reading comprehension skill helps 

students to obtain various experiences, information and values. In addition, 

Swihart (2009) stated that reading comprehension improves critical thinking 

and provides learners' ability to concentrate, and to increase happiness and 

efficiency in the reading process. In a similar context, Mosa (2010) asserted 

that reading comprehension skill provides students with value, information, 

and knowledge. Furthermore, Delia (2011) indicated that reading 

comprehension skill helps students to acquire knowledge. In addition, 

students can learn through reading comprehension various language aspects 

(writing, speaking). The main aims of reading are to improve appreciation and 
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concerns, and to find solutions to their problems. The researcher adds that 

reading comprehension skill provides pleasure and motivation of reading. 

Therefore, the researcher tries to check the reality of reading skills and 

proficiency through relating reading strategies with the current reading 

proficiency. Moreover, the researcher confirms that reading comprehension 

and proficiency are necessary for learners' success. They are considered as a 

vital part of every material introduced to the students. 

        It is obvious that reading plays a very important role in acquiring 

knowledge. Reading is essential for language growth and cognitive process. 

Reading enriches student's attitudes. It creates a special human with creative 

and critical cognition. Goda (2017) stated that the purpose of reading is to 

connect the ideas on pages to what you already know. Goda also outlines that 

comprehension requires motivation, mental frameworks for holding ideas, 

concentration, and good study techniques. These techniques are:  

1. Developing a broad background by reading newspaper, magazines and 

books.  

2. Recognizing the structure of paragraphs beginning, middle, and end.  

3. Identifying the type of reading.   

4. Anticipating the author and predict future ideas and questions.  

5. Looking for the method of organization either it is organized 

chronologically, logically, functionally, spatially or historically.  

6. Creating motivation and interests by previewing materials, asking 

questions, discussing ideas with classmates.  

7. Paying attention to supporting clues by teaching pictures, graphs, diagrams, 

tables and headings.  
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8. Highlighting, summarizing, and reviewing to develop a greater 

understanding.  

9. Enriching  good vocabulary by using a dictionary.  

10. Using a systematic reading technique like SQR3.  

11. Monitoring EFL students'  attention, concentration and effectiveness 

2.1.1. Elements of Reading Comprehension 

      Reading comprehension is a dynamic process that involves interactions 

between the reader and the text. More specifically, reading comprehension 

depends mainly on what the reader brings to the text and the characteristics of 

the text itself. Mikulecky and Jeffries (2007:31) clarified that reading 

comprehension is not only based  on recognizing and understanding the 

written words, but also it depends on making sense of the contextual content 

and connect the new ideas of the text with the reader's prior knowledge. 

Therefore, Ibrahim (2016) asserted that reading comprehension is the process 

of extracting and constructing meaning through involvement in the text. He 

also added that it consists of three main elements:  

1. the reader  

2. the text and  

3. the purpose of reading.  

Each one of these elements can differentiate the meaning that a reader 

comprehends. 

In the same vein, Ebraheem (2016) states that reading comprehension entails 

three elements:  
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1. The reader who is doing the comprehending,  

2. The text that is to be comprehended, and  

3. The activity in which comprehension is a part.  

             Moreover, the study regards that the reader includes all the capacities, 

abilities, knowledge, and experiences that a person brings to the act of 

reading. In the light of reading process, it includes the purposes, processes, 

and consequences associated with the act of reading.  

         In the same vein, Woolley (2011) mentioned that "While reading, 

skilled readers normally develop a text-based model, which is a mental 

representation of the actual text discourse, a reader must link ideas across 

sentences and form a mental model that incorporates complex themes and 

story plots". Comprehension is one of the most important aspects of reading. 

Without comprehension, a student is reading material just to read; they are not 

taking any knowledge and information away from the text.  

           To sum up, the researcher can see reading comprehension as a complex 

mental process that depends mainly on the reader's prior knowledge, the 

purpose of reading the text, the reader's phonological awareness and lexical 

ability, the features of the text and the interaction between the reader and the 

text.  

2.1.2. Reading Comprehension for Secondary School Pupils 

       Teaching reading requires attention whether in elementary, middle or 

high school. However, pupils in high schools encounter more serious 

deficiencies in reading. Those deficiencies go back to many factors. Some of 

these factors depend on the learners themselves since they would like to have 

the time and opportunities to read and have the right to choose the material 

they like to read. Furthermore, learners like to read outside  the classroom for 
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fun (Young & Michael, 2015). In addition, Butti (2008) asserted that testing 

reading in achievement exams actually tests the information rather than the 

reading comprehension sub-skills. Reading deficiency may also be a result of 

the traditional instruction strategies. Teachers in progressive reading 

instruction help to improve the learners' phonological awareness and their 

ability to utilize the prior knowledge while reading. 

From another point of view, Mohammad (2017) attributed reading 

deficiencies to three main dimensions: learners' abilities, class environment, 

and teachers' strategies.  

a. Learners' reading deficiencies include difficulties in finding a specific 

piece of information, knowing the meaning of new vocabulary, getting 

the implication of the words, figuring the references of the words, 

getting the main idea and not having background knowledge about the 

text.  

b. Class environment includes forgetting or losing the textbook, not 

paying attention to others' readings, losing focus, neglecting new 

vocabulary, reading twice and spending much time in reading.  

c. Concerning the teacher, few traditional teaching strategies are used by 

the teacher during teaching reading comprehension. 

           Consequently, developing reading comprehension requires interest in 

all the dimensions of the learning process including: the type of the text, the 

medium through which the text is presented, the learner, the climate of the 

class, the strategies the learners use, the teachers and the strategies the 

teachers use. 
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2.2 Categories of Readers  

       Birmingham (2006) clarified that there are three categories of readers:  

1. Powerful readers are the ideal type of readers teachers would like to 

have in their classrooms. They ask questions about the literature and  

the author's message. These readers also look beyond the literature in 

order to understand the importance of the written piece. Literature, 

from a powerful reader's perspective, requires much more than reading 

words on the page, i.e. it is an act that requires more in-depth attention. 

2. Proficient readers at any level know what and when they can or cannot 

comprehend. They can identify their purposes for reading and the 

demands placed on them by a particular text. Proficient readers are the 

typical readers. These students can do the required reading, but they 

tend never to surpass the basic reading expectations as a powerful 

reader would. They lack the guidance and motivation to move to the 

next level.  

3. Average or reluctant readers do not actively create meaning or go 

beyond the text. These readers are often bored by reading because they 

are unable to engage and play with the text, i.e. the reading is on the 

surface and does not deepen or explore possibilities or different 

perspectives from within the story (Gill, 2008).  

2.3 Developing Reading Proficiency  

Reading instruction can be approached through two broad perspectives  

1- One perspective is direct instruction. This teacher-centered approach 

emphasizes a skills-based methodology where reading activities are 

designed to teach skills in isolation through explicit systematic product 

oriented instruction. Some research on struggling and at-risk readers 
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indicates this as the best approach for increasing reading performance.  

( Badawy, 2018 ) 

2- The other is a student-centered approach that emphasizes holistic 

methodology where reading activities integrate reading, writing, 

speaking, and listening through meaningfully designed process. 

Research on culturally and linguistically diverse learners indicates that 

interrelating reading, writing, and language within carefully constructed 

social situations enhances literacy learning, and can increase reading 

performance (Sayed, 2017). 

        The researcher thinks that both approaches are effective. However, the 

second approach is more effective and useful because the majority of reading 

strategies included in the Palestinian curriculum of  EFL11
th
 graders changed 

from teacher-centred to student-centred. At the same time, the first approach 

cannot be neglected completely especially with weak and slow learners.  

2.4 Measuring Reading Proficiency  

Reading Proficiency is measured by using a variety of early reading 

proficiency assessments. Together, these assessments measure:  

• Reading comprehension 

• Language comprehension  

• Background knowledge  

• Linguistic knowledge  

• Phonology  

• Syntax  

• Semantics  

• Lexical knowledge  

• Phoneme awareness  

• Alphabetic principle and  letter knowledge (Al-Komy, 2016) 
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2.5 Types of Reading  

1. Extensive reading  

        Extensive reading means to read at length, for pleasure and in a slow and 

relaxed way (Haboush, 2010). Mohammad (2017) concluded that extensive 

reading can be defined as free voluntary reading that involves rapid reading of 

large amounts of material or longer reading for general understanding with 

focus on the meaning of what is being read than on language. Readers should 

read a large amount of easy, interesting, enjoyable, authentic material. It 

should be practised in a low anxiety environment to create a natural setting 

for language acquisition. In fact, extensive reading improves the general 

knowledge of the reader and widens the reader's intellectual exposure.  

          Kailani (2008) pointed out that extensive reading is usually done at 

home for entertainment, or for getting general information. There is  a 

supplementary role of extensive reading in the process of learning a foreign 

language as it widens the general knowledge of the learner and reinforces 

previously learned items. Usually, the material is in the form of short stories, 

novels, plays, poems, texts, magazines and journals. It includes survey 

reading, superficial reading and skimming. Mosa (2010) added that extensive 

reading is an approach to language teaching in which learners read a lot of 

easy material in the new language. They choose their own reading material 

and read it independently. They read for general, overall meaning, and they 

read for information and enjoyment.  

2. Intensive reading  

           Al-Dakhail (2016) stated that intensive reading involves learners 

reading in details with specific learning aims and tasks. The purpose of 

intensive reading is to teach new words and new patterns. Therefore, the 
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reading material designed for intensive reading is usually a little higher than 

the students' level. In the classroom, intensive reading includes reading a text 

for specific information to answer true or false statements or filling gaps in a 

summary, scanning a text to match headings to paragraphs, and scanning 

jumbled paragraphs and then reading them carefully to put them into the 

correct order. Intensive reading is a process of learning instead of acquisition. 

Al-Dakhail (2016 ) suggests that intensive reading is a classroom task carried 

on under the teacher's guidance. It is mainly concerned with texts and 

includes concentrating on new words, structures, expressions, functions, 

pronunciation and on cultural insights. Al-Dakhil (2016) also stated that 

intensive reading activities are needed for four main reasons:  

*  To help learners comprehend written texts 

*  To create more awareness of text organization to better comprehension  

*  To learn how to use and monitor effective reading strategies  

* To develop general literacy skills necessary to generate productive 

expressions  

3. Reading aloud  

        Reading aloud is another type of reading skill that can be used for certain 

purposes such as checking pupils' pronunciation, word stress, pauses, 

intonation and understanding. The passage to be read aloud should be short, 

complete and topical. Moreover, the content and the language of the text 

should be familiar and clear enough to be understood. Training on reading 

stimulates the shy pupils who are embarrassed when called upon to use the 

foreign language orally (Kailani, 2008). 
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4. Silent reading  

     Seyam (2017) pointed out that silent reading is called silent because it is 

supposed to be performed silently without labial movements or vibration of 

vocal cords. Most of the individuals' reading is done silently. Silent reading is 

an important skill that has to be developed properly with guidance and 

practice. Silent reading is reading for understanding or for comprehending. It 

is an essential skill that needs practicing by students. This skill needs more 

teacher guidance and assistance in the early stages of learning the languages. 

It should be introduced only after the new words and expressions have been 

learned. 

5. Model reading  

     Model reading is reading performed by the teacher who acts as an example 

to be imitated by students when they read aloud. It usually comes after silent 

reading and discussion but before students' reading aloud. (Al-Bakheet, 2016) 

2.6 Teaching Reading Skill: 

      El-Dwil (2017) emphasized the importance of teaching reading skills 

when he stated that any reading component of an English language course 

might include a set of learning goals for: 

1- Reading a wide range of texts in English. This is the language goal 

most teachers seek to develop by independent readers outside EFL 

classroom. 

2- Building language knowledge which will facilitate reading ability. 

3- Building schematic knowledge and the ability to adapt reading style 

according to reading purpose (skimming and scanning) 

4-  Developing the awareness of the written texts structure in English. 
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5- Taking a critical opinion about the contents of the texts. 

2.7 Principles of Teaching Reading: 

        Sayed (2017) stated that there is a number of principles that characterizes 

the teaching of reading. The following steps are some suggested classroom 

procedures. These steps are as follows: 

1) The teacher introduces the topic of the text and asks questions to explore 

students' previous knowledge about. 

2) The teacher selects active words or essentials for understanding the text to 

pre-teach very quickly. 

3) The teacher sets the tasks and the students will have to perform during or 

after reading.  

4) The students read silently and perform the task. 

5) The teacher asks some students to read their answers. 

6) The teacher asks some students to come out to the board and write their 

answers. Other students point out mistakes and suggest corrections. 

7) The teacher checks the answers of some individuals. 

8) The teacher writes a second and even a third group of focus questions on 

the board and repeats the above-mentioned steps. 

9) The teacher follow-up tasks. (Oral questions and answers). 

2.8 Types of Comprehension: 

        Day and Park (2005) classified four types of comprehension and the 

forms of questions that are designed to be used as a checklist for language 

teachers as well as materials developers. The six types are useful in helping 
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students to become interactive readers. Day and Park (2005) added that 

teachers could use Bloom taxonomies to make their own comprehension 

questions for texts. In addition, these taxonomies can also be used for 

analyzing instructional materials and developing materials to ensure that the 

various forms of questions are used to assist students' responses to a variety of 

types of comprehension. The six types of comprehension are: 

1. Literal Comprehension: 

      Literal comprehension refers to an understanding of the simple meaning 

of the text namely: facts, vocabulary, dates, times, and locations. Questions of 

literal comprehension are to be answered directly and explicitly from the text. 

An example of literal comprehension questions is: How many types of 

comprehension do we discuss? What is the author's name? 

2. Reorganization: 

        Reorganization is the literal understanding of the paragraph. Students 

must use information from different parts of the text and then put it together 

for additional understanding.  

3. Inference 

        Making inferences involves more than just a literal understanding. 

Students cannot answer inference questions easily because answers are built 

on material that is not explicitly stated. An inference lets students combine 

their literal understanding of the text with their own knowledge and intuition.  

4. Prediction: 

The fourth comprehension type, prediction, involves students' usage of their 

understanding of the passage and their own knowledge of the theme and 

related matters, in a systematic fashion, to determine what might happen next 
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or after a story ends. We use two varieties of predictions, while reading and 

post- (after) reading. While-reading prediction questions are different from 

post-reading, that students can learn the accuracy of their predictions by 

continuing to read the passage. In contrast, post-reading prediction questions 

generally have no right answers in that students cannot go on to read to verify 

their predictions. However, information should support predictions.  

2.9 Nature of Reading Comprehension Skill:  

       Reading is a key skill for most students in a foreign language and it 

should therefore take its place beside the development of the other three skills 

of language. According to Seyam (2017) there are three main definitions for 

reading skill which are:  

-Learning to read in order to pronounce words.  

-Learning to identify words and get their meaning.  

- Learning to bring meaning to a text in order to drive meaning from it.  

      According to Habosh (2010:22) reading is strongly connected with the 

term comprehension since the ultimate goal of all instructional readings, 

beyond academic achievements, is to create readers who are able to 

comprehend different sort of texts. Comprehension in reading is the ability to 

understand a written text. When students comprehend a written passage, they 

construct meaning from the words to understand the passage as a whole.  

         In the light of the above-mentioned, the researcher strongly believes that 

there are three main purposes of reading comprehension: to develop 

pronunciation, identify the important key words and get better understanding 

of the text.  
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2.10 Reading Comprehension Skills: 

      Before discussing reading comprehension skills, knowledge of reading 

comprehension processes is very important and relative. Usually, reading 

processes are divided into two main parts of decoding and comprehension. 

Speaking about these two main parts of the reading process will be in brief.  

Mohammad (2017) listed some reading comprehension skills chosen out, as a 

higher level skill, from a list introduced by EL-Shirbini (2007). These skills 

are:  

 1. Recognizing the script of a language. 

2. Understanding information.  

3. Understanding the relation within the sentences and the relations between 

parts of a text by lexical cohesion devices. 

4. Understanding cohesion between parts of a text by grammatical cohesion 

devices. 

5. Recognizing the indicators in discourse. 

6. Identifying the main point or important information in discourse. 

7. Distinguishing the main idea from supporting details. 

8. Extracting salient points to summarize the text. 

9. Transcending information to diagrammatic display. 

10 Understanding conceptual meaning of a sentence. 

11. Locating specifically required information. 

12. Selecting extraction of relevant points from a text. 
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13. The critical evaluation about the reading text. 

        Al-Dakhail (2016) defined comprehension skill as an activity that 

students complete for the purpose of learning about features of text like main 

idea or cause and effect. Since the reader is involved in a complicated 

thinking process, so he/she should use the main skills to become a purposeful 

and active reader. These skills are:  

1- Skimming:  

Harmer (2001:202) defined skimming as the ability to run your eyes over a 

text to get a quick idea of the gist of a text. Skimming is defined as locating 

the main idea of a text quickly.   Skimming is a method of quickly moving the 

eyes over text with the purpose of getting only the main ideas and a general 

overview of the content. (Al-Bakheet, 2016: 29). 

2- Scanning:  

Scanning is used to discover required information to complete the given task 

such as making a decision about what to watch on T.V. (Beare, 2009).  

 Scanning, on the other hand, is a reading technique in which readers rapidly 

move their eyes to find specific information. (Al-Dakhail, 2016: 17-18) 

3- Inferring:  

According to Bishop (2003)" It is the ability to connect what is in the text 

with what is in the mind to create an educated guess". 

4- Prediction:  

        Fouad (2017) referred to prediction as “an educated guess about 

something that will come later in the text”.  
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5- Sequencing  

        Faust (2002:18) defined sequencing as “the identification of the 

components of a story, such as the beginning, middle, and end and also it is 

the ability to retell the events within a given text in the order in which they 

occurred." 

6- Summarizing  

       Ebraheem (2016: 32) stated that summarizing is how we take large 

selections of the text and reduce them to their bare essentials: the gist, the key 

idea, and the main points that worth noting and remembering.  

7- Interpreting texts  

        Harmer (1999: 202) stated that this skill means readers' ability to see 

beyond the literal meaning of words in a passage by using a variety of clues to 

understand what the writer is employing or suggesting.  

8- Identifying the topic  

        Harmer (2001: 201) mentioned that good reader is able to pick up the 

topic of a written text very quickly.  

9- Asking and answering questions  

       Seyam (2017) indicated that teaching students how to ask questions 

before, during, and after reading also improves comprehension. Sometimes 

teachers assign text and instruct students to answer the questions at the end of 

the section. 
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10- Distinguishing between facts and opinions  

        Mifflin (2003: 379-380) stated that readers can differentiate between the 

truth and logic by following the writer's arguments or by using their previous 

experience. 

11- Visualizing:  

          Mckown and Barnett (2007: 20) pointed out that visualizing refers to 

the reader's ability to produce and generate pictures in their minds according 

to the text they read or words they hear. Abu Nemer (2018) summarized the 

reading comprehension skills as the following: 

1. Vocabulary in context. The students learn a set of skills such as new 

vocabulary, guessing meaning of a word, synonyms, and antonyms. 

2. General sense of the sentence or passage. The students guess the meaning 

of unfamiliar word. 

3. Inference: The students improve the ideas and information through writing 

process. 

4. Main idea: It is the main point in the passage. 

5. Translation: It helps the learner moving from one idea to another. 

6. Argument: The teacher introduces logical debates to the students where 

each learner advances and supports a point of view about a certain topic. 

7. Phonological awareness: The students should know the phonemes used in a 

language to hear and produce isolated phonemes. 

8. Decoding: It refers to the process of transferring a word into a sound. 

9. Meaning access: Readers usually benefit from their knowledge of 

semantics and syntax in trying to understand words found in the text. 
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10. Sentence integration: It involves fitting the words together into a 

consistent sentence structure. 

11. Using prior knowledge: The students' prior knowledge about the topic of a 

paragraph affects what they can recall from the paragraph. 

12. Metacognitive knowledge: Metacognition involves knowledge and 

awareness of one's own cognitive processes. It links to an awareness of 

whether you understand what you are reading or not. 

2.11 Ways of Improving Reading Comprehension Skills: 

          Al-Bakheet (2016:64) introduced various ways to improve reading 

comprehension skills that can be concluded as follows: 

1. Students need to learn how to decode the words appropriately 

2. Students should improve vocabulary to improve reading comprehension. 

3. Student should practice the extensive reading. 

            The researcher concludes that reading comprehension is a basic skill 

to the students to acquire. As a result, when students become through 

practicing the reading texts, they have the ability to organize, monitor, skim, 

scan, and evaluate their own comprehension by constantly questioning.  

2.12 Levels of Comprehension: 

       The current study reflects that reading is a thinking process. It shows also 

that this process involves getting meaning from the printed word or symbol. It 

is expected that readers will be able to read at various levels of   reading 

comprehension. That means different understanding and different analysis of 

what is meant. According to Al-Komy (2016), reading comprehension is 

divided into five levels of skills: literal, interpretive, applied, critical and 
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creative. These five levels correlate with the classes of cognitive (intellectual) 

behaviors and other thinking skills. 

Level one: The literal level 

In this level, teachers ask students to read a text in order to find some 

dates or facts such as the main idea, stated facts, characters in the 

paragraph, and the sequence of events. 

Level two: The interpretive level 

In this level, learners are trying to comprehend what the author is meant 

by what he/she said in textbook such as generalization, cause and effect 

prediction, future predictions, and an understanding main idea. 

Level three: The applied level 

This level indicates to extend  or apply the concepts or ideas beyond the 

situation. In this level, students analyze or synthesize information and 

applying it to other information. 

Level four: The critical level 

 The researcher indicates that at this level, the students learn to assess 

and judge the information and the writer's use of language for guiding 

the reader's interpretation, noting evidence of the writer's bias, his 

qualifications and his point of view. 

Level five: The creative level 

  This level states, according to this study , that it requires the reader's 

engagement with the information presented as he/she uses it to shape or 

process ideas of his/her own. The question of this level might consist of 

open-ended ones which require the reader to include his/her own 

knowledge, view and value. 

              Other scientists divided reading comprehension skills into graded 

levels. One of the earlier classifications was mentioned by Sayed (2017) who 

reported that reading comprehension involves three levels as follows:  
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Literal level or read on the lines: 

          It includes many skills such as specifying details, identifying the 

general idea, finding information and ideas that are explicitly stated in the 

text.  

Interpretive level “Read between the lines”: 

 This level includes: identifying the writer's opinion, extracting results, 

predicting events, summarizing the text, and analyzing characters.  

Applied level or beyond the lines:  

It includes: solving problems and distinguishing facts from opinions.  

Thompson (2000: 4) divided reading comprehension into four levels: 

Literal level:  

       It concludes recalling facts, specifying details related to the 

subject, specifying sequencing, and accessing information stated in oral 

and written communication.  

Inferential level:  

            It uses a combination of literal and prior knowledge to make 

inferences beyond what has been stated. It also emphasizes identifying 

causes and effects and inferring central ideas.  

Evaluative comprehension:  

             It concerns with forming personal opinions based on 

communicating information, making judgments, taking stands on issues 

and defending or rejecting actions.  



35 
 

Critical comprehension:  

                It is the ability to analyze forms, styles and contents. Students 

are asked to distinguish between facts and opinions, recognize logic or 

consistency of thoughts and recognize moods.  

     El- Ethaigi (2009: 215-156) classified reading comprehension into five   

levels:  

Direct comprehension level: 

      Students are asked in this level to determine the proper meaning of 

the word from the context, the meaning of the word, more than one 

meaning of the word, the main idea and secondary details in the 

subject, and realize the temporal and spatial arrangements of the word.  

Inferential comprehension level: 

           It concludes deducting similarities and differences in the text, 

deducting implicit meanings in the text, and deducting common trends 

and values in the reading text. 

    Critical comprehension level:  

  It includes discriminating between main and secondary ideas, 

discriminating between facts and opinions, between relevant and 

irrelevant ideas, determining the extent of logic ideas and its 

sequencing, determining the writer's credibility, and judging the 

authenticity of the reading text. 

     Gastronomic comprehension level:  



36 
 

       It deals with the order of verses by the power of meaning. Students 

are asked to realize the aesthetic value of words, and the emotional 

situation in the reading text.  

     Creative comprehension level:  

            It concludes suggesting new solutions to the problems stated in the 

reading text, predicting the end of the events before finishing reading, and 

rearranging the events of the story innovatively.  

          The researcher, in this study, adopts many domains of reading levels 

such as literal, inferential, critical and creative levels. The researcher regards 

these levels are the most appropriate reading levels for reading skills included 

in EFL 11
th

 Palestinian curriculum.   

2.13 Reading Comprehension Strategies 

          Reading education often uses the words skills and strategies. This study 

uses reading comprehension strategies to improve students' reading 

proficiency and skills. Strategies represent the cognitive view of reading, 

while skills reflect behaviorist thinking. Using strategies enables readers to be 

aware of how well they comprehend the written word at that time. 

       Ibrahim (2016) pointed out that researchers disagreed among them and 

categorized reading strategies into many classifications. Some researchers 

classified reading strategies regarding their used time: before, during, or after 

reading. Other researchers classified these strategies to global or local 

according to the part of the text on which they focus. Reading strategies are 

also classified to cognitive and meta-cognitive strategies. Cognitive strategies 

help the reader to construct meaning from the text, while meta-cognitive 

strategies are for monitoring and controlling the cognitive strategies. 
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        Sayed (2017) stated that there are several comprehension strategies that 

aid in the improvement of comprehension where the readers can engage 

themselves in literacy. These main comprehension strategies are considered as 

a springboard for teachers as they engage students in literature discussions. 

The study also added that these seven strategies are used when thoughtful 

readers engage in constructing meaning from a text. The strategies are:  

a. Making connections (personal, text-to-text, and text-to-world) 

b. Questioning. 

c. Inferring. 

d. Visualizing.  

e. Determining importance.   

f. Synthesizing.  

g. Monitoring.  

Similarly, Goda (2017) mentioned that reading strategies are the following: 

1. Making Connections  

       One of the strategies that good readers use is making a connection with 

reading passage. By making connections, the learners can activate their prior 

knowledge and connect the ideas in the text to their own experiences. Reading 

becomes meaningful when the readers connect the ideas in the text to their 

experiences and beliefs, and the things happening in the outer world. Students 

can make text-to-text connections by drawing, making a chart, writing, and 

graphic organizers. These text-to-text connections could be based upon how 

characters in the story relate to each other, or how story elements relate 

between stories. Text-to-world connections could be done by comparing 

characters in a story to characters today or comparing the content of the text 

to the world today (Teele, 2004).  
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        There are three different types of connection that can be made: text to 

self, text to world, and text to text. The text to reader connections is further 

explained by Al-Dakhail(2016) :  

Text to self: connections between the text and the reader's experiences and 

memories. The more experiences and memories a reader has about a topic, the 

easier the material is to read.  

Text to world: connections the reader makes between the text and what he/she 

knows about the world (facts and information).  

 Text to text: connections the reader makes between two or more types of 

texts.  

2. Questioning  

             Readers can use the questioning before, during, and after reading. The 

questioning process requires readers to ask questions of themselves, to 

construct meaning, enhance understanding, find answers, solve problems, find 

information, and discover new information (Ibrahim, 2016).  

3. Inferring  

           After a question is asked, there should be an answer. Many times the 

questions that are asked cannot be answered by looking in the text. It is at 

these times inferences have to be made. Inferring is reading between the lines. 

Readers infer when they take what they already know, their background 

knowledge, and merge it with clues in the text to draw a conclusion, surface a 

theme, predict an outcome, and arrive at a big idea (Harvey and Goudvis, 

2007)  
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4. Visualizing  

        Visualizing and inferring are often connected strategies that enhance 

understanding. Visualizing creates a mental picture in the reader's head of 

what is happening in the text (El-Dwil, 2017). 

5. Determining Importance  

       The next strategy for developing comprehension is determining 

importance. Determining what is important is not an easy task. What we 

determine to be important in the text depends on our purpose for reading it 

(Tompkins, 2003). 

6. Synthesis  

        Synthesis is the process of ordering, recalling, retelling, and recreating 

into a coherent whole the information with which our minds are bombarded 

every day. It is the ability to collect a disparate array of facts and connect 

them to a central theme or ideas. (Allen, 2003)  

          Tankersley (2003:95) demonstrated another classification of reading 

comprehension strategies in the light of time. This classification includes 

three major types: 

1. Pre-reading Comprehension Strategies: 

       Pre-reading strategies are based on student's using previous knowledge 

and guessing the content of the text that she/he is going to read where the aim 

is to make links among old and new knowledge, present new vocabulary, or 

examine the material in detail, make expectations and help readers set a focus 

for reading. They include: 
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a. Predicting: 

          Predicting refers to the use of prior knowledge about a subject, and 

mixes it with the new information in the text, i.e. readers use what they know 

before, and relate it to the material at hand. In other words, before reading any 

passage, readers usually ask themselves what they already know about the 

time they read the text (Mohammad, 2017: 117). 

b. Setting a Purpose: 

           Reading is an activity that has a purpose, whether someone is reading 

for enjoyment, to obtain factual knowledge, or to learn skills such as how to 

analyze poetry and to be aware of the purpose for reading as an essential first 

step (Harris and Graham, 2007: 104). 

2. During-reading Comprehension Strategies: 

           During- reading strategies are used to deduce the main idea and 

important details of the text. In addition, during-reading strategies make 

unconscious processes more explicit and show the interactive nature of 

reading (Bolukbas, 2013). These include the following: 

a. Inferences: 

     The current study states that drawing inferences is a process of forming 

best guesses based on the use of background knowledge and clues within a 

text. It requires interacting with the words in a sentence, and among sentences 

and that is why it is sometimes called "reading between the lines". 

May (2010:18-19) suggested that drawing inferences includes such sub-skills 

as: 
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(1) Pronouncing references (knowing what a pronoun in a sentence refers to) 

(2) Forming hypotheses about what is coming next. 

(3) Guessing the meanings of unknown words or phrases. 

 (4) Knowing the exact connotations of words as they are used in particular 

contexts. 

(5) Understanding relationships of events mentioned at different times in a 

text. 

(6) Drawing upon background knowledge in order to fill in gaps within a text. 

b. Visualizing: 

         Brassell and Rasinski (2008:85) explained that visualizing means 

forming sensory and emotional images of textual contents, especially visual 

images. Students create images while reading because they are actively 

engaged. A variety of visualization strategies exist, including drawing 

pictures ( a reader draws pictures of images created in his or her mind while 

reading), skits (reader dramatizes story), mind maps (using a picture of mind, 

a reader writes and draws thoughts from reading). 

c. Comprehension Monitoring: 

  In order for students to monitor their own comprehension, they need to learn 

to recognize the difference between understanding and misunderstanding the 

text. Students must be taught to monitor their own comprehension as they 

read. (Tankersley, 2003) . 

d. Fixing up strategies: 

        When the reader is no longer making connections as he/she reads, he/she 

should start to suspect that he/she has lost the thread of meaning. Texts 
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quickly become boring when the reader fails to make text to self, text-to-text, 

or text-to-world connections. The reader, who can no longer visualize 

information presented in the text, has lost comprehension. These strategies 

include: re-reading, stop to think, ask someone's help, and figure out unknown 

words (Moreillion, 2007: 114-117). 

e. Making Connections: 

         Making connections means using what is known to enrich authors' 

meanings; taking what has been learned from one's own life experiences, 

other texts, and cultural and global matters to deepen understandings of what 

the author presents, otherwise known as "reading beyond the lines" (Moore, 

2008:12). 

f. Paraphrasing 

       Graham and Harrris (2007:118) indicated that the paraphrasing strategy is 

very effective to be used while reading, for it assists readers to focus on the 

text being read. This can be accomplished by having the students read the 

paragraph and think about what it means while reading. Then, they ask 

themselves to identify the main idea of the paragraph. 

h. Use of Graphic Organizers 

       Graphic organizers are visuals that help students organize concepts and 

ideas. They aid in the development of knowledge of text structure. They also 

help in the summarization of text, as well as the visual representation of 

information. These include flow, tree, diagrams, compare/contrast maps, and 

matrices (Donoghue, 2009: 179). 
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3. Post-reading Strategies 

         Post-reading strategies give the opportunity to evaluate whether the text 

has been understood or not, in other words, to what extent the aims of reading 

have been realized (Bolukbas: 2013). They include the following: 

a. Determining Important Ideas 

         Determining important ideas means identifying necessary ideas and 

information. This is the ability to isolate the wheat from the chaff in text. 

Moore (2008: 14) believed that once readers have read something, they 

should review what they have learned by asking certain questions. 

b. Checking for Fulfillment of the Purpose of Reading 

       Readers usually give question at the end of reading whether their 

previously set aims are achieved or not. Questions like "Were questions 

answered? Was the author's presentation appropriate? Does the reader need or 

desire to read or learn more or search further for information?" can be 

adequate to check the fulfillment of their purposes (Blachowicz, 2008:34). 

c. Summarizing and Synthesizing 

      Understanding what one reads can probably best be determined by how 

well and accurately one states a main idea and summarizes understanding 

(Ibrahim, 2016: 127)  

2.14 Reading Comprehension Assessment 

            Reading comprehension is a complex process that depends mainly on 

appropriate evaluation. Hasbrouck and Tindal (2006:638) argued that reading 

assessments are categorized depending on four main purposes. These 

purposes are: 
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1. Screening measures.  

They aim to predict future reading development. 

2. Diagnostic measures.  

They measure aims to analyze the reader's weak and strong points and 

then develop them.   

3. Progress monitoring measures.  

They are conducted continuously for following up the readers' program.  

4. Outcome measures.  

They determine the level of the reader's performance and improvement. 

         Most traditional reading assessments mainly measure word recognition 

and decoding rather than reading comprehension (Kennan, Betjemann & 

Olson 2008). However, from their point of view, Teo and Jen (2012) claimed 

that employing dynamic assessment tends to be an effective way of evaluating 

reading comprehension skills. Thus, unlike traditional static assessment, 

reading comprehension assessment should integrate instruction with the 

dynamic assessment that provides the learners with immediate feedback. 

          From another point of view; Kyle, Kujala, Richardson, Lyytinen and 

Goswami (2013) assessed reading comprehension skills through using two 

standardized test sets. These test sets were used for measuring vocabulary, 

reading, spelling and phonological skills which are the four main aspects of 

the language.  

1. First, the single word reading test set was used to measure word reading 

accuracy on the basis of separate words; whereas, the test set of word 

reading efficiency measured the speed recognition of words via the 

reading aloud technique.  

2. Second, the spelling test set was a combination of verbs, nouns, and 

adjectives. Besides, two phonological awareness tests were used for 

measuring phonemes and rhyme awareness.  
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2.15 The Current Situation of reading in 11
th

 English for 

Palestinian Syllabus   

         The syllabus of  English for Palestine for 11
th
 graders includes many 

reading skills .These skills included in the tools of this study whether in 

the questionnaire or in  the checklist. The most important reading skills 

implied in the 11
th
 curriculum  and the checklist of reading skills such as 

skimming, answering factual inferential, judgment or evaluation question, 

generating questions about reading text, making predicting about reading 

text, recognizing main ideas, scanning, retelling or summarizing text, 

taking notes about a text, guessing the meaning of words through context, 

distinguishing main idea from supporting details, distinguishing between 

opinions and facts  between opinions from facts, developing awareness 

about synonyms and antonyms and reading familiar material with correct. 

Some of these skills represent reading proficiency as shown in the 

checklist of reading skills. Moreover, 11
th

 Palestinian English syllabus 

implies different reading strategies. This study chooses the most important 

reading strategies that EFL 11
th
 graders need to develop such as   inferring, 

visualizing, synthesizing, questioning and determining importance. Each 

of these reading strategies includes several reading items. 
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Summary 

       This study is about  the most important terms that are closely related 

to reading such as: reading proficiency and reading strategies. Reading 

proficiency includes many related terms such as the nature of reading 

comprehension in general, its elements and categories. This study also 

indicates  the importance of reading skill, reading levels and reading 

comprehension types. The researcher also states the purpose of reading 

strategies. These reading strategies implied in this study are in the light of 

the strategies included in 11
th
 grade English for Palestine. Finally, this 

study clarifies teaching reading skills and methods of assessing reading 

comprehension.  
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Chapter 3 

Previous Studies 

Introduction 

      This chapter reviews previous studies and their findings as relevant to the 

topic of the current study. The studies notes are categorized into two domains 

according to what they investigate and what their findings are. The first one is 

about the studies related to reading comprehension strategies. The second 

domain examined the studies related to reading proficiency and skills. Some 

of these studies are local, others are from the Arab World and the rest are 

international. The researcher followed chronological order from the most 

recent to the oldest in presenting related studies. Additionally, the researcher 

commented on each domain. Then, this chapter is concluded by providing 

general commentary on previous studies. 

 3.1 The First Domain: Studies Related to Reading 

Comprehension Strategies 

           This domain is about some previous studies conducted to identify the 

studies related to Reading Comprehension Strategies.  

          Goda (2017) study investigated the impact of training secondary school 

students in web-based self-regulated learning strategies to improve their 

reading comprehension skills. To fulfill the purpose of the study, two 

instruments were designed and administered: the first was a pre-post self-

regulated learning strategies 25 items questionnaire to measure students’ 

utilization of self-regulated learning strategies while reading online. The 

second was a pre-post reading comprehension achievement test to measure 

students’ reading skills. The study adopted the quasi-experimental design. 

The participants consisted of sixty female students selected from second year 
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of Hussein Hammad secondary school, in Egypt, where thirty students 

represented the experimental group, and thirty other students exemplified the 

control group. The web-based self-regulated learning strategies training was 

administered to the experimental group for six weeks whereas the control 

group received conventional teaching as prescribed by the Teacher’s Guide. 

Results of the study revealed that there were statistically significant 

differences between the control and experimental groups on both 

questionnaire and test scores in favor of the experimental group. In addition, 

the proposed training led to significant improvement in students’ reading 

comprehension skills. 

The current study agrees with Goda study (2017) in developing reading 

comprehension throughout using different strategies, and also both studies 

chose secondary students as their study sample, but disagrees with it that this 

study used reading proficiency test while Goda study (2017)  used pre-post 

reading test and adopted the quasi experimental design while the current study 

used the descriptive analytical approach. 

           Sayed (2017) study conducted to determine the effectiveness of using 

literature circles approach in developing third grade students' reading 

comprehension of novel. The participants of this quasi experimental study 

consisted of 20 students in the third grade Faculty of Education at Beni suef 

University. They were selected randomly and were assigned to a control 

group and an experimental one. Five instruments were used in this study, 

namely a pre/post test to measure the students' comprehension skills, an 

observations checklist to observe the strategies that students used to develop 

reading comprehension skills, a reading comprehension questionnaire to 

measure students' self-reflections of their comprehension and motivation, a 

response logs to determine students' participation, and role sheets were used 

to guide students implementing reading comprehension strategies while 

reading. Results of the study revealed that the experimental group 
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implementing literature circles approach outperformed the control group in 

the post administration of reading comprehension test. Thus, it was concluded 

that using literature circles approach had positive effects on the reading 

comprehension of novel. A number of recommendations and suggestions for 

further research were presented. 

           The present study agrees with Sayed (2017) in developing reading 

comprehension throughout using different strategies, but disagrees with it that 

this study was applied on 11
th
 graders while Sayed (2017) was applied on 

university students and adopted the quasi experimental design and five 

instruments were used in the study while the current study used three tools 

and followed the descriptive analytical approach.  

          Seyam (2017) study investigated the effect of a strategy based on the 

Quest Learning (QL) approach for developing first year preparatory school 

pupils' reading comprehension skill. The participants of the study consisted of 

a group of sixty first year preparatory pupils selected from Amr Ibn-Elaas 

experimental school. The participants were assigned to an experimental and a 

control group (thirty students in each group). A reading comprehension 

checklist and a pre-post reading comprehension test were used to collect the 

data of the study. The proposed strategy was implemented for three months 

and it included nine units basically designed as web-based quests, Video clip-

based quests and info graphic-based quests. The results revealed that the 

experimental group outperformed the control group. The results also revealed 

that the proposed QBL strategy had a large effect on developing EFL reading 

comprehension skill, in general, and the sub-skills of 'getting the main idea' 

and 'identifying the meaning of new words', in particular. 

       The current study is in consensus with Seyam (2017) in developing 

reading comprehension throughout using different strategies, but disagrees 

with it that this study used reading proficiency test while Seyam (2017) used 

pre-post reading test. 
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           Al-Komy (2016) study aimed to investigate the effectiveness of using 

some scaffolding strategies to develop reading comprehension skills of EFL 

primary stage pupils to help them become more independent readers. The 

sample of the study consisted of 57 pupils from two classes of EFL primary 

five stage; one class served as the experimental group (n=29) who was 

exposed to scaffolding strategies, and the other class served as the control 

group (n= 28) who was taught according to the regular way. The instruments 

of the study included a Reading Comprehension Skills Questionnaire (RCSQ) 

and a Reading Comprehension Skills Test (RCST). The results revealed that 

there was statistically significant difference between the mean score of the 

experimental and control groups on the post (RCST) in favor of the 

experimental group pupils. Further, the experimental group pupils performed 

better in most of the reading comprehension skills on the posttest. These 

results generally validate the effectiveness of scaffolding strategies in 

improving the experimental group pupils' reading comprehension skills. 

       The current study agrees with Al-Komy (2016) in developing reading 

comprehension throughout using different strategies and both studies used a 

questionnaire and a test as tools of the study, but disagrees with it that this 

study used many traditional strategies while Al-Komy (2016) used new 

reading strategies and adopted the experimental approach wheras the current 

study used the descriptive analytical approach.  

       Channa (2015) study investigated to identify some metacognitive 

strategies based on planning, monitoring and evaluating and checking their 

effect on developing reading comprehension. The main purpose of this review 

study in metacognition and reading domain is to help readers enhance their 

capabilities and power reading through these strategies. The researcher used 

the quasi-experimental methodology. The study also utilized the pre-posttest 

as the main tool. The researchers reviewed articles, papers, and books related 
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to the field. The studies indicated that the strategies used in reading 

comprehension are significant. The findings of this study revealed teachers 

scaffold to develop reading and comprehending abilities of students via using 

graphic and semantic organizers. 

          The current study agrees with Channa et.al.  (2015) in developing 

reading skills throughout using different metacognition strategies, but 

disagrees with it that this study followed the descriptive analytical design 

,used reading  proficiency test and adopted the correlational approach while 

Channa et.al.  (2015) used the experimental approach and utilized a pre-

posttest.  

       Omar (2015) study investigated the impact of using a computer- based 

concept mapping technique on a group of pre- medical Saudi students' reading 

comprehension. 25 male participants were engaged in this experiment which 

lasted for seven weeks. Participants completed a five- week training period on 

how to manipulate C map tools software to generate concept maps to aid their 

reading comprehension. The findings indicated that using computer- 

generated concepts maps as a learning strategy had a positive impact on 

students' reading comprehension level. 

         The current study agrees with Omar (2015) in developing reading 

comprehension throughout using different strategies, but disagrees with it that 

this study used the descriptive analytical approach whereas Omar (2015) used 

the experimental approach. 

          Mohammadi (2015) study examined the effect of the cooperative 

learning techniques on improving the intermediate level of students' reading 

comprehension skills. Participants of the study were sixty three students 

divided in three groups: two experimental groups and one control group. A 

pre- posttest was the tool of the study. The results demonstrated that 
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cooperative learning strategy improved EFL learners' reading comprehension 

skills. 

         The current study is in consensus with Mohammadi (2015) in 

developing reading comprehension throughout using different strategies, but 

disagrees with it that this study used many traditional reading strategies while 

Mohammadi (2015) used cooperative learning strategies.  

        Jubran, Al-Shoubaki and Samawi (2014) study carried out to 

investigate the level of students' awareness of the self- monitoring strategy of 

reading comprehension skills in Jordon and its relationship with the desire to 

learn. The sample of the study was selected purposefully and consisted of 

(523) students from the eighth, ninth and tenth grades for the second semester 

2011/ 2012. The researcher had developed two questionnaires; one for the 

self- monitoring and the other one for the desire to learn. The results of this 

study showed that the level of the desire to learn was high among the students 

while self- monitoring strategy for learning to read was moderate. Also, there 

were statistically significant differences between self- monitoring strategy and 

the desire to learn due to sex variable in favor of females.  

          The current study agrees with Jubran, Al- Shoubaki and Samawi (2014) 

in developing reading strategies throughout using correlational approach, but 

disagrees with it that this study detected the relationship between reading 

strategies and skills while Jubran, Al- Shoubaki and Samawi (2014) identified 

the relationship and detected the desire towards using reading strategies.  

         Wahyuni (2014) study aimed to improve reading comprehension 

through question- answering instructions of the fifth grade students. The 

sample included 18 male and 18 females. The tools were pre- post reading 

comprehension skills test and a questionnaire. The findings indicated that 

question- answering instruction improved reading comprehension. The 
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researcher attempted to motivate students to learn and use mind map through 

learning by asking them some questions during the sessions to help them 

draw their mind maps correctly. However, students were given opportunities 

to generate questions by themselves to organize, comprehend the text and 

achieve the objectives of the session.  

              The current study is in consensus with Wahyuni (2014) in 

developing reading comprehension throughout using different strategies, but 

disagrees with it that this study chose only male graders while Wahyuni 

(2014) chose male and female third graders. Moreover, the tool was pre-post 

reading comprehension test, but the current study applied a reading 

proficiency test. 

       Aregu's (2013) study investigated the effect of using self-regulated 

learning strategies on reading performance among second year distance 

education students taking critical reading course. Participants of the study 

were 140 second-year distance education students who were studying in 

Faculty of Humanities, Bahir Dar University, Ethiopia. The researcher used 

the experimental methodology. The study also used pre-posttest to achieve the 

objective of the study. A self-regulated learning scale and reading test were 

developed. The results revealed that reading performance and self-regulated 

learning strategies were interrelated positively. Also, the use of behavioural 

self-regulated learning strategies was found to have great effects on 

performance in reading performance.  

       The current study agrees with Aregu (2013) in developing reading 

comprehension throughout using different strategies, but disagrees with it that 

this study used the descriptive analytical approach while Aregu (2013) used 

the experimental approach. 
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            Ismaiel (2013) study investigated the effectiveness of one of the 

metacognitive strategies K.W.L in developing some reading comprehension 

skills for preparatory stage pupils. The sample contained 70 students at the 

second preparatory grade, divided into two groups: a control group (N=35) 

and an experimental group (N=35). The tools were reading comprehension 

test. The results proved that reading comprehension skills were developed 

through the use of K.W.L strategy.  

          The current study agrees with Ismaiel (2013) in developing reading 

skills throughout using different metacognition strategies and both studies 

used reading test to check studens' comprehension skills, but disagrees with it 

that this study used many strategies while Ismaiel (2013) used only one 

strategy and two dependent variables reading skills and critical listening.  

            Salehi, Jahandar, and khodabandehlou (2013) study investigated 

the influence of concept mapping on EFL students' reading comprehension 

ability. The sample consisted of 80 pre- university students who were 

randomly assigned to an experimental group (20male and 20 female) and a 

control group (20 male and 20 female). They used a pre- posttest. The results 

showed an effectiveness of the instruction of concept mapping strategy in 

EFL students' reading comprehension.  

          The current study is in agreement with Salehi, Jahandar, and 

khodabandehlou (2013) in developing reading comprehension, but disagrees 

with this study that it used many reading strategies while Salehi, Jahandar, 

and khodabandehlou (2013) used a new strategy and was applied on 

university students while this study used some traditional strategies and was 

implemented on EFL 11
th
 secondary graders. 
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       Ballou (2012) study investigated the effect of using explicit strategy on 

improving reading comprehension. Three students were explicitly taught 

during reading comprehension strategies. Students were given a pre and post 

assessments which were analyzed to determine the effectiveness and 

implications of explicit strategy instruction. Also, a questionnaire, related to 

reading comprehension, was distributed to teachers at school in which the 

strategy took place. 

      The current study is in agreement with Ballou (2012) in developing 

reading comprehension throughout using different strategies and a 

questionnaire distributed for this purpose, but disagrees with it that this study 

used reading proficiency test while Ballou (2013) used pre-post reading 

assessment test. 

            Bolukbas (2011) study carried out to identify the effects of 

cooperative learning techniques on the reading comprehension skills of the 

students who learn Turkish as a second language. A total of 40 students were 

divided into two groups: 20 in experimental group and 20 in control group. 

The main tool of the study was a re- post reading comprehension skills test 

developed by the researcher. The results proved that cooperative learning 

strategy was very effective in improving learners' reading comprehension 

skills. 

        The current study agrees with Bolukbas (2011) in developing reading 

skills throughout using different strategies, but disagrees with it that this study 

used the descriptive analytical approach while Bolukbas (2011)  used 

experimental approach.  

     Tuan (2011) study aimed at investigating the effect of WebQuest on 

reading, and exploring the students' attitude towards WebQuest-based 

teaching of reading. The participants were (44) second-year students, (26) 
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females and (18) males, who were attending reading course at the Faculty of 

English Linguistics and Literature of the University of Social Sciences and 

Humanities. The participants were invited to participate in this newly-

designed WebQuest-based reading course. The instruments included pre-

posttest, and a questionnaire that helped to collect quantitative data. Each of 

these instruments was used at different phases of the study and for different 

purposes: pre- post tests were taken by (44) students involved in the study 

right before and after the Web-based course in order to measure the 

improvement in their reading skill. The questionnaire was designed online ten 

days after the course to investigate the students' attitudes towards the course. 

The findings displayed that the students who received the WebQuest-based 

program made considerable improvement in their reading comprehension 

skills. The findings were also enhanced by the positive feedback of the 

students towards the use of WebQuest through the online survey carried out 

after the course.  

       The current study agrees with Tuan study (2011) in identifying the 

students' attitudes towards reading using different reading strategies and a 

questionnaire to collect data, but disagrees with it that this study detected the 

relationship among reading strategies and reading skills. In addition, the 

current study used reading proficiency test while Tuan study (2010) used pre-

post reading test. 

          Al-Ahmadi (2010) study aimed to investigate the effectiveness of using 

the SQ3R strategy in developing reading comprehension skills for Saudi 

secondary students that help them become more independent readers. The 

subjects of this study consisted of 47-second secondary school EFL students 

divided into two groups the experimental group (24) and the control group 

(23) students. Data was collected through the following: the Reading 

Comprehension Skills Questionnaire (RCSQ) to identify the most important 
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reading comprehension skills and the Reading Comprehension Skills Test 

(RCST) to measure the improvement of the reading comprehension skills of 

EFL secondary school students as a result of using SQ3R strategy. Results of 

the study revealed that there was statistically significant difference between 

the mean score of the experimental and control groups in the post (RCST) in 

favor of the experimental group students. The study concluded that the 

effectiveness of SQ3R strategy was evident in improving all the fourteen 

reading comprehension skills, that the effect size was notably high and 

amounted at (1.87).  

         The current study agrees with Al-Ahmadi (2010) in developing reading 

comprehension throughout using different reading strategies, but disagrees 

with it that this study used reading proficiency test and five reading strategies 

while Al-Ahmadi (2010) used pre-post reading test and used one strategy 

which was SQ3R strategy. 

       Abdel- Haq, Mohamed, and Helwa's (2010) study investigated to 

examine the effect of one of metacognition strategies K.W.L plus strategy on 

developing some reading comprehension skills among EFL freshmen. The 

sample of the study consisted of second year English section at Benha faculty 

of Education. They were divided equally in two groups: 30 for each group. 

The tools of the study consisted of reading comprehension test. Results 

revealed that EFL reading comprehension skills of the experimental group 

students were developed as a result of teaching through K.W.L strategy.  

         The current study agrees with Abdel- Haq, Mohamed, and Helwa (2010) 

in developing reading skills throughout using different metacognition 

strategies, but disagrees with it that this study used many reading strategies 

while Abdel- Haq, Mohamed, and Helwa (2010) used only one reading 

strategy  which was K.W.L strategy   as well as the study was applied on a 
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sample of university students meanwhile the current study was implemented 

on EFL 11
th
 graders.  

          Anjani (2010) study aimed at describing the objective condition about 

using story mapping in teaching reading comprehension at seven semesters of 

second year students of all TS Khazanah Kebajikan Pomulang. It included the 

implementation of teaching English reading comprehension using story 

mapping. The study used a pre- experimental design. The participants were 

divided into two groups. The study used a pre- post reading comprehension 

test. The findings indicated that there is a significant difference between 

students' score before and after using mind mapping.  

    The current study is in agreement with Anjani (2010) in developing reading 

comprehension throughout using different strategies, but disagrees with it that 

this study used reading proficiency test while Anjani (2010) used pre-post 

reading test and adopted only one strategy which was mind mapping .  

         Badr El-Deen (2009) study investigated the effectiveness of the 

assisted extensive reading program on developing reading comprehension 

strategies. The study examined the improvement shown by the experimental 

group 1 who received reading comprehension strategy training only, and 

group 2 who received strategy training integrated with 9 week extensive 

reading program and the control group who received no treatment. An 

achievement, pre-post test was administered and a statistical analysis was 

conducted to collect data. Comparing the results of the pre- posttests, it was 

concluded that the assisted extensive reading program proved to be efficient 

in developing reading comprehension strategies.   

        The current study agrees with Badr El-Deen’s study (2009) that aimed at 

developing some reading strategies, but this study aimed to detect the 

relationship between some reading strategies and reading skills meanwhile 
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Badr EL-Deen's study (2009) used the assisted extensive reading ptogram on 

developing reading comprehension strategies. Badr El-Deen’s study (2009) 

used the experimental approach while this study adopted the descriptive 

analytical approach. 

      Al-Mahdi (2008) study designed to develop reading comprehension skills 

among Yemeni students in an EFL context.  Results of the study showed that 

the null hypothesis of the study is rejected. That is due to the data, which 

showed that the experimental group performed better in their reading 

comprehension ability by using extensive reading strategy than intensive 

reading strategy. That was done by using a reading strategy that helped to 

improve students' reading comprehension.  

         The current study agrees with Al-Mahdi (2008) in developing reading 

skills throughout using different reading strategies, but disagrees with it that 

this study used many different reading strategies while Al-Mahdi (2008) used 

only one extensive reading strategy to identify the effect on reading skills.  

        El- Sakka (2008) study aimed to investigate the effect of explicit versus 

implicit strategy instruction on the reading comprehension .Participants were 

84 third year English majors at the faculty of education in Suez, Egypt. 

Instruments were two reading comprehension tests. Materials were two 

programs for teaching cognitive reading strategies in the explicit program and 

implicit program. The sample was randomly divided into two groups. The 

experimentation lasted for 3 months. Results indicated a significant difference 

in the mean score of the explicit group on the pre- posttests of reading 

comprehension. Moreover, the independent sample of t- test revealed a 

significant difference between the mean score of the explicit group and that of 

implicit group in favor of the explicit one.  
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       The current study agrees with El-Sakka (2008) in developing reading 

comprehension throughout using different metacognition strategies, but 

disagrees with it that this study was applied on EFL 11
th

 graders and followed 

the descriptive analytical approach while El-Sakka (2008) was implemented 

on a sample of university students and used the experimental design. In 

addition, two programs were implemented on the sample of the study; the 

explicit and implicit ones.  

           Carss (2007) study investigated the effects of think - pair- share 

strategies, used during guided reading lessons on developing the students' 

reading achievement. It involved the sixth grade students. They were divided 

into two intervention groups, each group contained six children. One group 

was reading above their chronological age and the other below. Three 

variations of think-pair-share were utilized during the eight weeks 

intervention period; Predict-Pair-Share, Image-Pair-Share and Summarize-

Pair-Share, and the research concentrated on the effects of the intervention on 

reading comprehension. A quasi-experimental design was employed, 

quantitative and qualitative measures to determine the effects. Results 

confirmed the positive effects of the strategy on reading comprehension 

which revealed the importance of teaching these reading comprehension 

strategies. 

         The current study agrees with Carss (2007) in using different reading 

strategies, but disagrees with it in that Crass (2007) employed the quasi- 

experimental design and used new strategies and procedures as independent 

variable, but the current study followed the descriptive analytical approach.  

           Weedman (2004) study investigated the effects of a reading program 

based on using reciprocal teaching strategies on the reading comprehension of 

ninth grade students at a suburban high school. The subjects were divided into 

four groups, three experimental groups and one control group. The three 
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experimental groups were: (a) a group which received instruction using the 

four reciprocal teaching strategies (b) a group which received instruction in 

only one of the reciprocal teaching strategies which was the summarization 

strategy (c) a group which received instruction in only one of the reciprocal 

teaching strategies which was the generating questions strategy. The control 

group did not receive any instruction in reciprocal teaching. Results indicated 

that there are no significant differences between the four groups. Test scores 

collected for the experimental group that received all four reciprocal teaching 

strategies indicated a directional trend toward higher comprehension scores 

on the standardized assessments than the scores from the group that received 

instruction on only one strategy. 

      The current study is in harmony with Weedman (2004) is that both of 

them were designed to develop different reading strategies in teaching 

English. Meanwhile, Weedman (2004) is different from the current study in 

trying to develop the students' reading skills throughout using new different 

reciprocal strategies whereas this study aimed at detecting the effects of 

reading strategies on developing some reading skills and proficiency. 

         Dreyer and Nel (2003) study investigated the effect of using a strategic 

reading instruction component of English for professional purposes course 

offered within a technology-enhanced environment on developing students' 

academic reading ability. All first-year English as second language (ESL) 

university students (131) were included in the English for professional 

purposes course. The students were divided into two groups: experimental 

and control group. Results indicated that the experimental group, who 

received strategic reading instruction in the technology-enhanced 

environment, differed statistically, as well as practically significantly, from 

the control group on all the reading comprehension measures used in the 

study. They concluded that students need to recognize that development and 
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applying reading strategies could improve their reading comprehension in 

their content subjects and their academic performance.  

          The current study agrees with Dreyer and Nel (2003) in identifying the 

effect of  some reading strategies. But the current study was applied on 

eleventh graders where Dreyer and Nel (2003) applied their study on 

university students. Dreyer and Nel's study (2003) adopted the experimental 

approach meanwhile the current study followed the descriptive analytical 

design. 

           Salataci and Akyel (2002) study aimed at identifying the possible 

effects of reading instruction on the reading strategies of Turkish EFL 

students.  All the participants took two tests  in the strategy instruction: the 

first one at the beginning and the other one at the end of the instruction. The 

data came from think-aloud protocols, observation, background questionnaire, 

a semi-structured interview and the reading component of the Preliminary 

English Test. Results of this study showed that strategy instruction had 

positive effect on both Turkish and English reading strategies and reading 

comprehension in English. 

The current study agrees with Salataci and Akyel (2002) in detecting the 

effects of reading strategies, but the current study used the descriptive 

analytical approach whereas Salataci and Akyel (2002) used the quasi-

experimental approach.  
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Commentary  

    In the above mentioned studies, it is evident that teaching reading 

comprehension strategies is very important and could increase students' 

reading comprehension as confirmed by many researchers. These  strategies 

teaching helps students to become purposeful, active readers who are in 

control of their own reading comprehension. 

At the end of this part, the researcher concludes that:  

1. Reading comprehension is a very important and rich field as many studies 

tried to treat with it and it still needs more studies to be carried out.  

2. There are many levels of reading comprehension. Some specialists 

classified it into three, four, or even five levels.  

3. We can make use of these levels in preparing a checklist or a questionnaire 

of reading comprehension levels included in order to be developed for 

secondary school students.  

4. Improving reading comprehension is one of the main advantages for the 

majority of studies.  

5. There are many strategies that need to be carried out to develop reading 

comprehension such as: cooperative learning, answering and generating 

questions, metacognitive, and reciprocal teaching, inferring, questioning, 

synthesizing, visualizing, SQ3R . 
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3.2   The Second Domain:  Studies Related to the use of Reading 

Proficiency and Skills  

     This domain treats with some previous studies conducted to identify the 

use of reading proficiency and skills.  

       Abu Nemer (2018) study aimed to investigate the effectiveness of 

advance organizers to develop EFL 10
th
 graders' reading comprehension 

skills. The researcher used the experimental method so, he randomly chose 

Al- Haj Mohammed Al- Najar Secondary School for Boys in Khanyounis. He 

randomly chose two tenth grade classes out of six classes in the school and 

randomly assigned one class consisting of 43 students as an experimental 

group and the other consisting of 43 students as a control group. The 

traditional method was used in teaching the control group, while the advance 

organizers strategy was used with the experimental one in the first term of the 

school year 2017-2018. The researcher used two tools, a checklist and a pre-

post test to determine the suitable reading comprehension skills. The checklist 

was implemented before the pre-test to identify the most important skills used 

in the test. The study results indicated that there were significant differences 

between the mean scores attained by the experimental group and those by the 

control group in favor of the experimental group. This was because of 

advance organizers activation before reading a text and before activities of 

reflective thinking. Based upon the previous studies findings, the researcher 

recommends that EFL 10
th
 teachers should urge students to practice reading 

comprehension skills inside the teaching sessions because the more the 

practice, the more achievement, and hence a command of language will occur.  

            The current study is in consensus with Abu Nemer (2018) in 

developing reading skills throughout using different strategies to develop 

secondary graders' English reading comprehension skills, but disagrees with it 
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that this study adopted the descriptive approach and used a checklist and a 

reading proficiency test while Abu Nemer (2018) used two dependent 

variables reading skills, reflective thinking skills and a pre-posttest. 

     El-Dwil (2017) study aimed to investigate the effectiveness of digital 

stories in developing some reading comprehension skills of the preparatory 

school pupils. To achieve the main purpose of the present study, research 

instruments were developed after adjusting their validity and reliability. Two 

instruments were used in the study. A questionnaire was prepared to 

determine the appropriate reading comprehension skills for the preparatory 

school pupils and  a pre-post reading comprehension test was prepared to 

measure the pupils' reading comprehension skills before and after the 

experimental treatment. The treatment was implemented in eight weeks 

during the second term of the academic year 2014-2015. The present study 

adopted the quasi-experimental method. The participants were divided into 

three groups: two experimental groups and one control group. The first 

experimental group was taught using digital stories downloaded from 

instructional sites in the internet. The second experimental group was taught 

by using digital stories. The control group was taught by using the traditional 

method of teaching. Each group consisted of 35 pupils. The data obtained 

from the study was analyzed statistically by SPSS program. The results of the 

study provided evidence for the effectiveness of using digital stories in 

developing pupils' reading skills among second year preparatory school 

pupils. 

         The current study agrees with El-Dwil (2017) in developing reading 

skills throughout using different strategies, but disagrees with it that this study 

used many traditional strategies while El-Dwil (2017) used digital stories 

strategies to develop some reading comprehension skills and followed the 
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quasi-experimental method while the current study used a checklist to develop 

students' reading skills and adopted the descriptive analytical approach. 

          Al-Bakheet's (2016) study aimed at investigating the impact of using a 

website on EFL 10th graders' reading skills. To achieve the study objectives, 

the researcher adopted the experimental approach on a purposive sample of 

(84) tenth graders from Osama Bin Zaid Secondary School in Gaza who were 

randomly assigned to equal control and experimental group. To achieve the 

study aims, the researcher used three instruments to gather data: a checklist 

for teachers to determine the most important five reading comprehension 

skills, a reading comprehension pre, and post and retention test. The Website 

was used in teaching the experimental group, while the traditional method 

was used in teaching the control one in the first term of the scholastic year 

2015-2016. The experiment lasted for five weeks during which the researcher 

implemented the experiment and the study. The results showed that there 

were statistically significant differences at (α ≤ 0.05) between the scores of 

the control group and those of the experimental one on the reading 

comprehension. The study revealed that using the Website was effective in 

developing reading comprehension skills. Based upon the previous findings, 

the study recommended that EFL Palestinian teachers should adopt the use of 

websites so as to develop students' reading comprehension skills.  

            The current study is in consensus with Al-Bakheet (2016) in 

developing some reading skills throughout using various strategies, but it 

disagrees with it that this study used the descriptive analytical approach Al-

Bakheet (2016) used two dependent variables reading skills and vocabulary 

retention. 

           Ibrahim (2016) study aimed at investigating the effectiveness of 

utilizing a reflective learning model-based program of teaching literature on 

developing first year EFL language secondary students’ creative reading 

skills, their responses to the virtual world of literature, and their text 
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readability levels. The study adopted the quasi-experimental design. Two 

classes in Zagazig Formal Language School for Boys were distributed into 

two groups, control and experimental. The experimental group (n=30) 

received instruction through the reflective learning model based program, 

whereas the control group (n=30) was taught via the Teacher's Guide of the 

Ministry of Education. The experiment lasted for eight weeks. The 

instruments of the study included a creative reading skills test, the virtual 

world of literature test, and Irwin-Davis Text Readability scale. Results 

indicated that there was statistically a significant difference between the mean 

scores of the experimental group and that of the control one on the post- 

administration of the creative reading test and the virtual world of literature 

responses’ test in favor of the experimental group. Moreover, results revealed 

that there was statistically a significant difference between the responses of 

the experimental group and that of the control one on the post-administration 

of Irwin-Davis Readability scale favoring the experimental group. 

       The current study agrees with Ibrahim (2016) in developing creative 

reading skills throughout using various strategies, but disagrees with it that 

this study detected reading proficiency test while Ibrahim (2016) applied two 

tests on the sample; a creative reading test and a virtual world of literature 

test.  

         Ebraheem (2016) study aimed at developing the second year prep 

students’ English reading and writing proficiency by the use of a proposed 

program based on Beyond Constructivism Paradigm. The study adopted the 

quasi-experimental design. The study sample consisted of 50 students at 

Hassan Abo Bakr Experimental School in Alkanater Alkhairya District and 

was equally divided into two groups: an experimental group and a control 

one. Students of the experimental group received training through the 

proposed program based on Beyond Constructivism Paradigm (Knowledge 
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Navigation), while students in the control group received regular instruction. 

Tools of the study included reading skills checklist and a writing skills 

checklist. The study results revealed that there were statistically significant 

differences at 0.01 level between the mean scores of the control and the 

experimental groups on the post test in favour of the experimental group in 

overall reading and writing skills as well as in each reading and writing sub-

skill. There were also statistically significant differences at 0.01 level between 

the mean scores of the experimental group in the pre-administration and post-

administration of the reading and writing skills test in favour of the post-

administration in overall reading and writing proficiency as well as in each 

reading and writing sub-skill. 

        The current study is similar to Ebraheem study (2016) in developing 

reading proficiency throughout using different strategies, but disagrees with it 

that this study identified reading proficiency and followed the descriptive 

analytical approach while Ebraheem study (2016) adopted the experimental 

design.  

      Chavez, Martinez and Pienta (2015) study examined the effects of story 

mapping on the reading comprehension scores, on task- behaviors, and 

attitudes of third graders (N=6) with ADHD. The researchers used a pre- post 

reading comprehension test, and a questionnaire for attitudes. Data collected 

revealed an increase in students' comprehension scores as a result of story 

mapping intervention. The researcher focused on using mind map strategy as 

a type of graphic organizer in order to help students to represent information 

stated in the text in a different, colorful and organized way. However, the 

researcher attempted to motivate students to learn and use mind map through 

learning by asking them some questions during the sessions to help them to 

draw their mind maps correctly.  
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        The current study agrees with Chavez, Martinez, and Pienta (2015) in 

developing reading skills throughout using different strategies, but disagrees 

with it that this study used many strategies to detect reading proficiency while 

Chavez, Martinez, and Pienta (2015) used  attitude scale to identify students' 

motivation towards reading. 

       Al-Sherif (2014) study aimed to develop the reading comprehension 

skills through the use of literature circles group discussions and cooperative 

learning for second year preparatory stage. The study adopted a quasi-

experimental pre-posttest, control- experimental group. Each group consisted 

of 20 students. The tools used to measure the effectiveness of the strategy 

were: a reading comprehension skills list and a reading comprehension skills 

pre- posttest. The results showed that there were significant differences 

between the mean scores of both control and experimental group in the 

reading comprehension skills posttest in favor of the experimental group 

which proved the effectiveness of the teaching strategy in developing reading 

comprehension skills. 

          The current study agrees with Al- Sherif (2014) in developing reading 

skills throughout using different strategies, but disagrees with it that this study 

detected reading proficiency.  

     Mohammad (2012) study aimed at investigating the relationship of text 

genre and text complexity to EFL reading comprehension for a high achiever 

student using reading miscue analysis. Each student reads a narrative text and 

an expository one. After recording the students’ oral reading, retelling and 

Burke Reading Interviews (BRIs), and Text Preference Interviews (TPIs), the 

three reading sessions were analyzed using reading miscue inventory. 

Findings showed that the students’ relative performance with narrative and 

expository structures varied. Both the high achiever and the average cognitive 

ability students found it easy for them to read, retell and understand the 
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narrative text more than the expository one. The students used different 

strategies according to the text type and text complexity. Comprehension, 

accordingly, had been highly attained by the high achiever students. It was 

concluded that there was a close relationship between the text genre and text 

structure with first-grade EFL secondary students’ reading comprehension. 

Furthermore, miscue analysis proved to be an effective technique in divulging 

what was going on inside the students’ minds while transacting with various 

genres orally. 

       The current study agrees with Mohammad (2012) in detecting the 

relationship among reading skills throughout using different reading 

strategies, but disagrees with it that this study used many traditional reading 

strategies while Mohammad (2012) used cognitive strategies which was 

reading miscue analysis.  

      Ali El-Deen (2011) study aimed at developing the necessary 

metacognitive reading skills for Egyptian EFL first year secondary school 

students through the use of a proposed program based on social constructivist 

learning model (scaffolding). The study adopted the quasi-experimental pre-

posttest control /experimental group design. The study sample consisted of 80 

students from El-Galwia public secondary school in Sohag Governorate and 

was equally divided into two groups. Students of the experimental group 

received training through the proposed program based on scaffolding model 

while students in the control group received regular instruction. The study 

results revealed evidence that there were statistically significant differences at 

0.01 level between the mean scores of the control and the experimental 

groups on the post test in favour of the experimental group in overall 

metacognitive reading skills as well as in each metacognitive reading skill.  

          The current study is in consensus with Ali El-Deen’s study (2011) in 

developing reading skills throughout using different metacognition strategies, 
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but disagrees with it that this study followed the descriptive analytical 

approach while Ali El-Deen’s study (2011) used the quasi-experimental 

design..  

       Wachyunni (2011) study investigated the effect of cooperative learning 

on students' achievement in English reading comprehension the context of 

English as a Foreign Language (EFL). An adaptation of the HAVO tests was 

used to measure reading comprehension achievements of 75 undergraduate 

students of the English department of the Faculty of Education at Jambi 

University. Participants were randomly chosen assigned to three groups: two 

experimental groups and one control group. Pre- post tests were administered 

and the results revealed that there is no significant effect in reading 

comprehension achievement among the groups.  

      The current study agrees with Wachyunni (2011) in developing reading 

skills throughout using various strategies, but disagrees with it that this study 

used one variable while Wachyunni (2011) used two dependent variables 

reading skills and vocabulary acquisition. 

          Abu Shamla (2010) study investigated the effect of a suggested 

program based on prior knowledge to develop EFL 8
th
 graders' reading 

comprehension skills. The researcher used a checklist to determine the 

suitable reading comprehension skills for EFL 8
th
 graders, a questionnaire to 

determine the degree of importance of the reading comprehension skills and 

an achievement pre- post reading test. The sample of the study was 80 female 

students, (40) students in each group. They were equally divided into two 

groups, an experimental group and a control one. Both groups were pre-tested 

to assure that they both were equivalent. The findings revealed that there were 

statistically significant differences between the mean scores attained by the 

experimental group and those by the control group in favour of the 

experimental group. This was due to prior knowledge activation before 
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reading a text. The experiment showed the importance of activating prior 

knowledge before reading a text. 

         The current study agrees with Abu Shamla (2010) in developing reading 

skills throughout using different strategies, but disagrees with it that this study 

used the descriptive analytical approach and a checklist to develop EFL 11
th
 

graders' reading skills while Abu Shamla (2010) used the experimental 

approach and a suggested program based on prior knowledge to develop EFL 

8
th

 graders' English reading comprehension skills.  

     Whitaker (2009) study investigated the effects of a computer-assisted 

program on reading comprehension on second grade students. This study 

involved six participants who were enrolled in a general education second- 

grade classroom in West Elementary public School in Hilliard. All 

participants performed below grade level expectations in reading based on 

formal reading assessments and teacher evaluation. The researcher collected 

data via questionnaires. The materials used in this study consisted of 

assessment materials, a computer-assisted program and teaching procedural 

materials. Results showed that the computer- assisted program was successful 

in improving second-grade students' reading comprehension.  

        The current study agrees with Whitaker’s study (2009) in developing 

reading skills throughout using different strategies, but disagrees with it that 

this study used the correlational methodology, the descriptive analytical 

approach, and a checklist while Whitaker’s study (2009) used the 

experimental approach and a computer-suggested program.  

     Ahmad (2007) study investigated the effects of a proposed program based 

on reciprocal teaching on developing the necessary literal, inferential, critical 

and creative reading comprehension skills for Egyptian EFL secondary school 

students. The students were randomly divided into an experimental group and 



74 
 

a control one. While students of the experimental group were trained on a 

program of literal, inferential, critical and creative reading comprehension 

skills through a reciprocal teaching method, the students of the control group 

were taught a course in reading skills through the regular method of teaching. 

Results revealed that the experimental group surpassed the control group in 

the post-test in overall reading comprehension as well as in each reading 

comprehension sub-skill.  

        The current study agrees with Ahmad (2007) in developing creative, 

inferential and literal reading skills throughout using different strategies, but 

disagrees with this study that detected reading skills in general. 

      Hollingsworth (2007) study pinpointed the effect of cooperative learning 

on reading comprehension for the first and second grade. The sample of the 

study was 51 students from the first and second graders, 28 elementary 

teachers. Participants of 184 were chosen from the families of the 51 graders. 

The tools of the study were survey for the students, a comprehension checklist 

for a narrative text and a comprehension checklist for an expository text. The 

researcher assumed that low test scores, poor decoding skills, and lack of 

ability to answer comprehension questions appropriately characterized the 

main factors to the problems of low reading comprehension. The results 

showed that cooperative learning, as a method of teaching, proved to be a 

valuable in helping students to learn comprehension strategies and encourage 

positive interactions among peers.  

The current study is in agreement with Hollingsworth (2007) in developing 

reading skills throughout using different, but disagrees with it that this study 

used  a checklist to develop EFL 11
th
 graders' reading comprehension skills 

while Hollingsworth (2007) used two checklists for narrative and expository 

texts.  
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    Hussein (2007) study investigated the effectiveness of a skill-based 

program in developing reading comprehension skills of student-teachers of 

English. The study adopted the one experimental group design. The 

participants were 40 second year student teachers of English in Women's 

college, Ain Shams University. Tools of the study included: a checklist to 

determine the most important reading skills, a skill- based program in 

developing student teachers of English in the light of direct instruction and a 

pre-post reading comprehension test. It was concluded that the program 

designed according to skill-based instruction and direct instruction proved to 

be effective in improving student teachers of English.  

          The current study agrees with Hussein (2007) in developing reading 

skills throughout using different strategies, but disagrees with it that this study 

was applied on EFL 11
th
 graders and a checklist designed to develop EFL 11

th
 

graders' reading comprehension skills while Hussein (2007) was applied on 

university students and a skill-based program used to develop reading 

comprehension skills. 

       Mckown and Barnett (2007) study aimed to improve reading 

comprehension with second and third graders by using higher-order thinking 

skills such as: predicting, making connections, visualizing, summarizing, and 

questioning. The researcher used the quasi-experimental methodology. The 

sample of the study was purposively chosen from third graders at primary 

school. The researchers used an observation checklist to observe reading 

comprehension skills used by students in small groups. The results showed an 

increase in students' knowledge of reading skills. 

           The current study agrees with Mckown and Barnett (2007) in 

developing reading skills throughout using different strategies and a checklist, 

but disagrees with it that this study developed reading proficiency. 
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           Waer (2004) study aimed to investigate the effectiveness of using 

cooperative learning- based program in developing some reading 

comprehension skills of primary English majors at faculty of Education. The 

researcher used the quasi-experimental methodology. The sample was 32 

students in the last year, English major in the University of  New Valley. The 

study utilized three instruments: A checklist of reading comprehension skills, 

pre- post reading comprehension test, and a program based on cooperative 

learning. The results indicated that the program had a very effective role in 

developing some reading comprehension skills for primary English majors, 

faculty of education.  

         The current study agrees with Waer (2004) in developing reading skills 

throughout using different strategies and both studies designed a checklist of 

reading comprehension skills, but disagrees with it that this study used a 

proficiency test and was applied on EFL 11
th
 grader while Waer (2004) was 

applied on university students and used a pre-post reading comprehension test 

and program based on cooperative learning. 

Commentary  

The related studies indicated that:  

1. Reading comprehension skills included in many levels, specifying these 

levels and skills can help teachers to develop these skills successfully.  

2. There is always a need to develop reading comprehension skills for learners 

in different educational levels.  

3. The current study accords with previous studies in confirming that students 

still have problems in dealing with reading comprehension skills.  

4. The current study differs from previous studies mentioned in this  chapter  

is that it compares  between some included reading comprehension strategies 
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and the reality of reading proficiency and skills of EFL secondary students at 

Khanyounis at Khalid Al-Hassan High School.  

3.3 General Commentary on Previous Studies 

       Throughout the above mentioned studies, it is evident that teaching 

reading comprehension skills and strategies is very important and could 

increase students' reading comprehension as confirmed by many researchers. 

Moreover, teaching reading comprehension strategies helps students to 

become purposeful and active readers who are in control of their own reading 

comprehension. 

At the end of this part, the researcher concluded the following:  

1. Reading comprehension skills are included in many levels, specifying these 

levels and skills can help teachers to develop these skills successfully.  

2. There is always a need to develop reading comprehension skills for learners 

in different educational levels.  

3. The current study accords with previous studies in confirming that students 

still have problems in dealing with reading comprehension skills.  

4. The current study differs from previous studies mentioned in this  chapter  

is that it compares  between some included reading comprehension strategies 

and the reality of reading proficiency and skills of EFL secondary students at 

Khanyounis in Palestine.  

5. Reading comprehension is a very important and rich field as many studies 

tried to treat with it and it still needs more studies to be made.  

6. We can make use of these levels in preparing a checklist of reading 

comprehension levels and skills included in order to develop them for first 

secondary school students.  
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7. Improving reading comprehension is one of the main advantages for the 

majority of studies.  

8.There are many strategies that can be used to develop reading 

comprehension such as: cooperative learning, answering and generating 

questions, metacognitive, and reciprocal teaching, inferring, questioning, 

synthesizing, visualizing and SQ3R..  
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Chapter 4 

Methodology of the Study 

Introduction 

           This chapter includes the procedures followed throughout the study. It 

introduces a complete description of the research design of the study, the 

population, the sample and the instrumentations of the study such as a 

checklist of reading skills, a questionnaire of reading strategies and a test of 

reading proficiency. This chapter also focuses on the statistical analysis of the 

data and stating the results. Finally, it concludes the statistical analysis and 

treatment of the study.  

4.1 Research Design 

          The study used the descriptive analytical approach. Brown and Rodgers 

(2002:117) defined the descriptive research as "A research that describes 

group characteristics or behaviors in numerical terms. The descriptive 

statistics are those statistics used to analyze descriptive research data, usually 

in terms of central tendency and dispersion". This approach is used to identify 

reading strategies and reading skills that graders use in their classrooms. It is 

also utilized to clarify  the reading skills and proficiency by using a checklist 

of 13 reading skills , implementing  a questionnaire of 5 reading strategies 

included in the study as well as applying a reading proficiency test to check 

EFL 11
th

 graders' proficiency in reading comprehension.  

4.2  The Population of the study 

The population of the study consisted of all EFL 11
th
 graders whether they are 

at sciences or humanities at Khaled Al-Hassan Secondary school. The study is 

accomplished in the second term 2017-2018. All the students of the study had 

the same syllabus and they practiced the same reading strategies and skills. 

The population of the study was250 students 110 at sciences and  140 at 
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humanities.  Table 1 indicates the distribution of the population of the study 

according to the stream.  

Table (1) 

Distribution of the Population of the Study according to the Stream 

classification  No. % 

Scientific 110 40% 

Humanities  140 60% 

Total 250 100% 

4.3 The Sample of the Study 

The sample of the study consisted of 140 EFL 11
th

 graders constituting 60% 

of the population of the study. These subjects were stratified random sample 

selected to participate in the study. The population included both scientific 

and humanities students who enrolled in the second term (2017- 2018). All 

the students used the reading strategies.   

Table (2) 

Distribution of the Sample of the Study according to the Stream 

Classification   No. % 

Scientific 70 50% 

Humanities  70 50% 

Total 140 100% 

4.4 Instrumentations and Tools  

           The study utilized that the most suitable tools for achieving the 

purpose of the study is to apply a checklist to identify the important reading 

skills ,a questionnaire to detect the necessary reading strategies that EFL 11
th
 

graders need in their classrooms and a test for checking EFL 11
th
 graders' 

proficiency in reading skills. Moreover, the researcher also used these three 

tools for collecting, describing and analyzing data concerning the EFL 11
th
 

graders' perspectives about using the reading strategies and measuring 
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whether these strategies contributed in improving the students' reading skills 

and proficiency or not. 

4.4.1. A Checklist of Reading Proficiency  

1. The aim of this reading proficiency checklist is to formulate a list of 

reading skills that represent the reading proficiency. This will enable the 

researcher to compare between this checklist of reading proficiency and other 

tools that represent reading strategies to detect the real relation among them.  

2. The description of the study is designed in the light of reading skills 

included in many previous studies. This checklist consists of more than 15 

skills in its first version. After referees' modifications, it consists of 13 reading 

skills that refer to reading proficiency. It includes many skills such as 

skimming, scanning, developing awareness about synonyms and opposites 

and other important skills. 

3. The researcher relies on many sources to design this reading proficiency 

checklist. These sources are literature reviews, previous studies related to 

reading proficiency, the researcher's personal experience of  an EFL teacher 

for more than ( 20 ) years and informal interviews with many EFL teachers  

and supervisors. 

4.4.1.1. Validity of the Checklist 

         Al Agha (1996: 118) stated that a valid test is the test that measures what 

it is designed to measure. To validate this checklist, the researcher applied two 

types of validity: the referee validity and the internal consistency validity. 

a) The Referee Validity 

         The checklist was checked by )25) referees to ensure its clarity and 

relevance. Ambiguous items were modified and clarified according to their 

suggestions. Consequently, the final number of items of reading skills became 

(13) skills. 
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b) Internal consistency 

           Al Agha (1996:121) stated that the internal consistency indicates the 

correlation of the degree of each item with the total average of the test. The 

internal validity coefficient was computed by using Pearson formula. The 

following table (3) shows the data analysis of the correlation coefficient of 

each item with the domain. 

Table (3) 

Correlation Coefficient of the Items in Reading Skills 

No. Item 
Pearson 

Correlation 
Sig. level 

1 Skimming (reading for general understanding) 0.75 sig. at 0.01 

2 Answering factual inferential, judgment or 

evaluation question. 
0.68 sig. at 0.01 

3 Generating questions about reading text. 0.84 sig. at 0.01 

4 Making prediction about reading text 0.69 sig. at 0.01 

5 Recognizing main ideas. 0.75 sig. at 0.01 

6 Scanning (reading for specific information) 0.58 sig. at 0.01 

7 Retelling or summarizing text. 0.65 sig. at 0.01 

8 Taking notes about a text. 0.45 sig. at 0.05 

9 Guessing the meaning of words through context. 0.78 sig. at 0.01 

10 Distinguishing main idea from supporting details. 0.84 sig. at 0.01 

11 Distinguishing between opinion from facts. 0.69 sig. at 0.01 

12 Developing awareness about synonyms and 

antonyms. 
0.85 sig. at 0.01 

13 Reading familiar material with correct 

pronunciation 
0.78 sig. at 0.01 

r table value at df (13) and sig. level (0.05) = 0.361 

r table value at df (13) and sig. level (0.01) = 0.463 

There is a correlation between items or skills and the total degree at sig. level 

(0.01) for each item that shows a high internal consistency of the checklist 

which reinforces the validity of the checklist. 
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4.4.1.2. Reliability of the checklist  

         The test is reliable when it gives the same results if it is reapplied in the 

same conditions (Al-Agha, 1996:118). The researcher used the pilot study to 

calculate the reliability of the checklist which was measured by Alpha 

Cronbach and split-half methods.  

a) Split-half method 

      The researcher calculated the correlation of the checklist. Then, the 

researcher used Gutman Formula to modify the length of the checklist to find 

out the reliability coefficient. The researcher also utilized the reliability 

coefficient by using split-half after modification more than (0.93) and this 

indicates that the checklist proved to be reliable. Therefore, the researcher 

made sure that the checklist has good reliability.  

b) Alpha Cronbach Method 

           The total sample of (80) EFL 11
th
 graders participated in testing the 

reliability of the checklist. Alpha formula was used to determine the reliability 

of the checklist as shown in table (4). 

Table (4) 

Alpha Correlation Coefficient of the Checklist Reliability 

Scope 
Number 

of items 
Correlation 

Reading  Skills Checklist 13 0.82 

            The results of table (4) show that the ranges of reliability of the item 

were above (0.82). These results indicated that the checklist was suitable for 

conducting such study. Thus, the reliability of the checklist was measured by 

Alpha Cronback and the split-half methods. 

4.4.2. A Questionnaire of Reading Strategies  

            The researcher used a questionnaire as an instrument to achieve the 

aims of the study. Therefore, the researcher depended on different sources to 

construct the questionnaire: 
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1. The Aim of the Reading Strategies Questionnaire 

          The questionnaire was one of the study instruments which aimed to 

identify the students' perspectives towards using some reading strategies and 

their relation to the suggested effect on their reading proficiency skills. The 

questionnaire consisted of (25) items classified into five domains: inferring, 

visualizing, synthesizing, questioning and determining importance. These 

aspects seek at detecting the relation between the reading proficiency and the 

reading strategies used by EFL 11
th

 teachers. 

2. The Sources of Reading Strategies Questionnaire 

The researcher depended on different sources in constructing it:  

 a) Previous studies in general.          

 b) Theoretical framework. 

          The researcher introduced the questionnaire to a panel of 25 educational 

referees. The referees are lecturers in different Palestinian universities and 

employees in the Ministry of Education. The researcher also invited the 

referees to examine and check it which was specifically designed to survey 

and elicited data related to reading strategies used inside classrooms. The 

researcher modified some items according to the guidance of referees. After 

modification, the number of domains became 5 reading strategies. 

Furthermore, the researcher also consulted EFL supervisors and experienced 

teachers to modify it accurately. 

3. Items of the Reading Strategies Questionnaire 

         The questionnaire of reading strategies based on five basic domains. 

Each aspect consisted of five items or skills that were closely related to it. 

These domains of the questionnaire are the following: inferring, visualizing, 

synthesizing, questioning and determining importance. Each domain included 

five related reading skills and items. 
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4. The Pilot Study  

           The test was applied on a random sample of (40) students from Khalid 

Al-Hassan Secondary School for Boys, who have the same characteristics of 

the sample of the study. The results were recorded and statistically analyzed to 

assess the validity and reliability of the test as well as the time needed. The 

items of the test were modified in the light of the statistic results.  

4.4.2.1Validity of the questionnaire  

       Al Agha (1996: 118) stated that valid test is the test that measures what it 

is designed to measure. To validate the interview card, the researcher applied 

two types of validity: the referee validity and the internal consistency validity. 

a) The referee validity 

          The questionnaire of reading strategies was checked by 25 referees 

from different Palestinian Universities and from Ministry of Education to 

ensure its clarity and relevance. Ambiguous minor items were modified and 

clarified according to their suggestions and in the light of the main criteria. 

Consequently, the number of strategies became (5) domains distributed as 

shown in table (5). 

Table (5) 

The number of Items according to the Domains 

 

Scopes No. of Items 

1.Inferring 5 

2.Visualizing 5 

3.Synthesizing   5 

4.Questioning 5 

5.Determining importance 5 

Sum 25 
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b) Internal consistency: 

         Al Agha (1996: 110) referred that the internal consistency indicates the 

correlation of the degree of each item with the total of the questionnaire. The 

internal validity coefficient was computed by using Pearson formula. The 

following table (6) shows the data analysis of the correlation coefficient of 

each item with the scope it belongs to compare the whole degree of the 

interview card by using the SPSS 

Table (6) 

Pearson Correlation coefficient of the whole Items with the total 

score of the whole domains 

 

Item 

Pearson 

Correlation 

 

Sig. level 

A. Inferring domain 

1. Drawing conclusions.  0.604 Sig at 0.05 

2. Making judgments and predictions. 0.826 Sig at 0.01 

3. Identifying underlying themes. 0.579 Sig at 0.05 

4. Using information and pictures to create 

meaning from text.  

0.689 Sig at 0.01 

5. Analyzing the title of the text. 0.567 Sig at 0.05 

B. Visualizing domain 

1. Constructing an image of what is read. 0.674 Sig at 0.01 

2. Identifying the visual words of the text. 0.625 Sig at 0.05 

3. Writing descriptions of the mental images. 

4. Changing mental images into visual pictures. 

0.906 Sig at 0.01 

5. Making drawings. 0.906 Sig at 0.05 

C. Synthesizing domain 

1. Ordering the ideas of the text. 0.713 Sig at 0.01 

2. Summarizing the text briefly. 0.553 Sig at 0.05 

3. Making mental notes. 0.554 Sig at 0.05 

4. Bringing together different ideas. 0.543 Sig at 0.01 

5. Making connections for prior knowledge. 0.656 Sig at 0.01 
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D. Questioning domain 

1. Asking questions to construct meaning. 0.576 Sig at 0.05 

2. Solving the problems of the text. 0.625 Sig at 0.05 

3. Identifying specific details.   0.781 Sig at 0.01 

4. Discovering new ideas. 0.723 Sig at 0.01 

5. Guessing the answers of questions. 0.541 Sig at 0.01 

E. Determining importance  domain 

1. Learning new information  0.645 Sig at 0.05 

2. Building background knowledge. 0.566 Sig at 0.05 

3. Distinguishing what is important from what is 

interesting 

0.754 Sig at 0.01 

4. Discerning a theme, opinion, or perspective. 0.687 Sig at 0.01 

5. Determining if the author's message is to 

inform or persuade. 

0.814 Sig at 0.05 

 

r table value at df (16) and sig. level (0.05) = 0.514 

r table value at df (16) and sig. level (0.01) = 0.641  

       The researcher also made sure of the correlation between the six scopes 

with the total score of the questionnaire and the five scopes with others as 

shown in table (6).  

4.4.2.1 Reliability of the questionnaire 

        The test is reliable when it gives the same results if it is reapplied in the 

same conditions. The reliability of the test was measured by Alpha Cronbach 

and the Spilt-half techniques. 

a) Alpha Cronback: 

           The questionnaire is proved to be reliable. Alpha Cronbach coefficient 

is (0.917), so the researcher made sure that the questionnaire has a good 

reliability.  
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b) Split half: 

           The Spilt- half coefficient is (0.916) and that indicates the 

questionnaire can be applied on the study and also this affirms to the 

researcher that the questionnaire has a good reliability.  

4.4.3Reading Proficiency Test 

The reading proficiency test was prepared by the researcher to measure the 

students' achievement in acquiring the reading skills. 

 1. The aim of the reading proficiency test 

          The test was one of the study instruments which aimed at detecting the 

relation between the reading proficiency and the reading strategies used by 

EFL 11
th

 teachers. 

2. The sources of Test 

           The researcher referred to many resources in designing the test. In 

addition to his own experience, the researcher depended on different 

proficiency tests for reading skills and strategies to construct the domains of 

reading proficiency. Furthermore, the researcher consulted EFL supervisors 

and experienced teachers to modify it accurately. The reading proficiency test 

was basically taken from known institutions such as the British Council.  

3. Items of the Test 

         The test based on many reading skills that were chosen in the light of 

reading skills checklist such as skimming, answering factual inferential, 

judgment or evaluation question, generating questions about reading text, 

making prediction about reading text, recognizing main ideas,   scanning, 

retelling or summarizing text, taking notes about a text, guessing the meaning 

of words through context, distinguishing main idea from supporting details, 

distinguishing between opinions and facts  between opinions from facts , 

developing awareness about synonyms and antonyms and reading familiar 
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material with correct. The reading proficiency test was constructed in light of 

the reading strategies used by EFL 11
th

 teachers.        

 4. The pilot study  

            The test was applied on a random sample of (40) EFL 11
th
 graders 

from Khalid Al-Hassan Secondary School for Boys, who have the same 

characteristics of the sample of the study. The results were recorded and 

statistically analyzed to assess the validity and reliability of the test, as well 

as, the time needed. The items of the test were modified in the light of the 

statistic results.  

4.4.3.1 The validity of the test 

       Al Agha (1996, p.118) stated that "a valid test is the test that measures 

what it is designed to measure". The study used the referee validity and the 

internal consistency validity. 

a) The referee validity 

          The test was introduced to a jury of specialists in English language and 

methodology in Gaza universities, Ministry of Education and experienced 

supervisors.  

b) The internal consistency validity  

          Al Agha (1996: 121) asserted that the internal consistency validity 

indicates the correlation of the score of each item with the total average of the 

test. It also indicates the correlation of the average of each domain with the 

total average. This validity was calculated by using Pearson Formula. Table 7 

shows the correlation coefficient of each item of the reading proficiency test. 
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Table (7) 

Correlation coefficient of each Item of the Reading Proficiency Test 

No. 
Pearson 

Correlation 
 No. 

Pearson 

Correlation 
 No. 

Pearson 

Correlation 

1 **0.423 

In
ferrin

g
  

1 **0.742 

Q
u

estio
n

in
g
  

1 **0.455 

2 **0.730 2 **0.619 2 **0.611 

3 **0.505 3 **0.769 3 **0.687 

4 **0.702 4 **0.696 4 **0.607 

5 **0.653 5 **0.607 5 **0.756 

6 **0.735 6 **0.544 6 **0.752 

7 **0.596 7 **0.689 7 **0.804 

8 **0.717 8 **0.744 8 **0.702 

9 **0.751 9 **0.759 9 **0.693 

10 **0.925 10 **0.755 10 **0.804 

1 **0.677 11 *0.415 11 **0.663 

2 **0.892 12 **0.509 
 

3 **0.858 

V
is

u
a
li

zin

g
  1 **0.871 

 

2 **0.763 

 

3 **0.668 

4 **0.839 

5 **0.747 

6 **0.821 

7 **0.748 

                 *r  table value at df (35) and sig. level (0.05) = 0.325 

                 **r  table value at df (35) and sig. level (0.01) = 0.418 

                The table shows that correlations of the test items are significant at 

(0.01) which indicates that there is a consistency between the items and this 

means that the test was highly valid for the study. 
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Table (8) 

Pearson Correlation coefficient for each Item in the 

 Reading Proficiency Test 

Reading strategy  
Pearson 

Correlation 
Sig. level 

Inferring **0.951 sig.at 0.01 

Visualizing  **0.919 sig.at 0.01 

Synthesizing  **0.962 sig.at 0.01 

Questioning  **0.799 sig.at 0.01 

Determining importance  **0.895 sig.at 0.01 

*r  table value at df (35) and sig. level (0.05) = 0.325 

**r  table value at df (35) and sig. level (0.01) = 0.418 

             As shown in the table (8), there is a relation correlation between the 

scopes and the total degree and each scope with the other scopes at sig. level 

(0.01, 0.05) that shows a high internal consistency of the reading proficiency 

test which reinforces the validity of the test. 

4.4.3.2 Reliability of the test  

      The test is regarded to be reliable when it gives the same results in case of 

applying it again for the same purpose in the same conditions (Al-Agha, 

1996:120). The reliability of the test was measured by the Spilt- half 

technique.  

a) Split-Half Method  

         The reliability of the test was measured by KR20 and the Spilt- half 

techniques. Table (9) shows (KR20) and Split half coefficients of the reading 

proficiency test. 
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Table (9) 

(KR20) and Split half coefficients of the Reading Proficiency Test 

Domains 

Split half coefficients 

of  the test domains 
KR20 

No. of 

Items 
Skill 

0.879 0.869 10 Inferring  

0.857 0.871 12 Visualizing  

0.887 0.889 11 Synthesizing  

0.805 0.739 3 Questioning  

0.890 0.893 7 Determining importance  

0.965 0.966 43 Total 

 

The results showed that the Spilt-half coefficient is (0.966) and KR20 is 

(0.965) and this indicates that the reliability of the test was high and strong. 

b)  Difficulty coefficient of the test   

           Difficulty coefficient is measured on the pilot study by finding out the 

percentage of the wrong answers of each item made by the students (Abu 

Nahia, 1994:308). The coefficient of difficulty of each item was calculated 

according to the following formula for the pilot study which counted (40): 

 

 

Difficulty Coefficient = 

No. of students who gave wrong 

answers X 100 

the total number of students 
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Table (10) 

Difficulty Coefficient for each Item of the Reading Proficiency Test 

No. Difficulty coefficient No. Difficulty coefficient 

1 0.25 23 0.75 

2 0.55 24 0.50 

3 0.45 25 0.65 

4 0.55 26 0.45 

5 0.35 27 0.35 

6 0.35 28 0.35 

7 0.35 29 0.35 

8 0.25 30 0.60 

9 0.50 31 0.40 

10 0.35 32 0.35 

11 0.35 33 0.70 

12 0.35 34 0.60 

13 0.45 35 0.45 

14 0.45 36 0.40 

15 0.70 37 0.45 

16 0.60 38 0.45 

17 0.55 39 0.40 

18 0.40 40 0.50 

19 0.45 41 0.55 

20 0.45 42 0.45 

21 0.75 43 0.50 

22 0.70  

Total difficulty coefficient 0.47 

 

          Table (10) shows that the difficulty coefficient wobbles between (0.25 

– 0.70) with total average (0.47), that mean that each item is acceptable or in 

the normal limit of difficulties according view of point of assessment and 

evaluation specialist. 
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c) Discrimination coefficient:  

             That means that the test is able to differentiate between the high 

achievers and the low achievers. The discrimination coefficient was 

calculated according to the following formula: 

Discrimination 

Coefficient = 

No. of the student who 

has the correct  answer 

from the high achievers - 

No. of the student who 

has the correct  answer 

from the low achievers 

No. of high achievers 

students 

No. of low achievers 

students 

Table (11) indicates the discrimination coefficient for each item of the test: 

Table (11) 

Discrimination Coefficient for each Item of the Reading Proficiency Test 

No. Discrimination coefficient No. Discrimination coefficient 

1 0.30 23 0.50 

2 0.70 24 0.60 

3 0.30 25 0.70 

4 0.70 26 0.70 

5 0.50 27 0.50 

6 0.70 28 0.70 

7 0.70 29 0.70 

8 0.50 30 0.60 

9 0.60 31 0.60 

10 0.70 32 0.70 

11 0.70 33 0.60 

12 0.70 34 0.60 

13 0.70 35 0.70 

14 0.70 36 0.60 

15 0.40 37 0.70 

16 0.60 38 0.50 

17 0.70 39 0.60 

18 0.60 40 0.60 

19 0.50 41 0.50 

20 0.70 42 0.70 

21 0.30 43 0.60 

22 0.60  

Total  Discrimination coefficient 0.60 
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              Table 11 shows that the discrimination coefficient wobbles between 

(0.30 – 0.70) with total average (0.60), that means that each item is acceptable 

or in the normal limit of discrimination according to the assessment and 

evaluation specialist's point of view. 

4.5 Statistical Analysis and Treatment  

        In order to analyze the data, the researcher used the SPSS statistical 

packages as a statistical technique. The following statistics was used: 

1. The data were collected and computed by using Pearson correlation, Alpha 

Cronback and Split-half techniques to confirm the validity and reliability. 

2. Means and percentages were used to determine the main reading skills and 

reading strategies that EFL 11
th

 graders use and need to develop in their 

classrooms. 

3. T-test independent sample was used to measure the statistical differences in 

mean between classifications. 

4- The researcher also used Mann-Whitney U to measure the statistical 

differences in means between the EFL 11
th

 graders of scientific stream and 

humanities. 

5- KR20 is used to detect the coefficient correlations between different factors 

used in this study. 

6. Difficulty and discrimination coefficient correlations were utilized by using 

different and various formulas.  
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Chapter 5 

Data Analysis, Results, Discussion of Findings, 

Recommendations, Pedagogical Implications 

and Suggestions 

 

Introduction 

The answer of the first question  

The answer of the second question  

The answer of the third question  

Discussion and interpretation of the findings of study  

Conclusions of the study 

Recommendations of the study 

Suggestions for Further Studies 
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Chapter 5 

The Results of the Study 

Introduction 

          This chapter focuses on the statistical analysis of the data and stating 

the results. Thus, this chapter aims at presenting the results of the study by 

answering the research questions and verifying study hypotheses. This chapter 

also aims at discussing the findings and results of the study in the light of the 

analyzed data obtained in the previous chapter. The researcher also presents 

the main conclusions and recommendations depending on the study findings, 

interpretations and analysis. Thus, this chapter is divided into five sections: 

results of the study, discussion of findings, conclusions, recommendations, 

pedagogical implications and suggestions for further studies. The summary of 

study results and findings includes an overview for the most important results 

of the whole study. However, discussion of the findings concentrates on 

analyzing the results based on a comparison between this study and other 

studies to find the main differences and similarities between them. Regarding 

conclusions, they formulate the gist of the results of study and how these 

findings can be practically used in the academic field. Recommendations of 

the study can be formulated in the light of study results. This section also 

includes the pedagogical implications of this study that shows how the study 

findings and recommendations of the study can be used in the field of 

teaching and learning English. Finally, the study concludes with suggestions 

for further research and studies to enrich the field of English language 

learning and teaching. 

5.1. The answer of the first question:  

1. What are the important reading strategies that EFL 11
th
 graders at 

Khanyounis need to develop in relation to their reading proficiency? 
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The researcher used a questionnaire tool and also used the percentage weight 

% and rank for each reading strategy. The following table (12) shows the 

results: 

Table (12) 

The Ranks of Reading Strategies in the Light of the Questionnaire 

Scopes Percentage  Rank 

1-Inferring 72% 4 

2-Visualizing 91% 1 

3-Synthesizing   78% 3 

4-Questioning 84% 2 

5-Determining 

importance 

67% 5 

           From table (12), the researcher can see the ranks of reading strategies 

that EFL 11
th
 graders use in their classrooms in the light of the questionnaire. 

The researcher clarifies the levels and ranks of reading strategies that EFL 

11
th
 graders use from the highest rank to the lowest as the following: 

1- The reading strategy "Visualizing" occupied the first rank with 

percent weight (91%). This proves that the  reading items related to 

" visualizing '' reading strategy is considered the most important 

reading strategy that EFL 11
th

 graders need to develop. 

2- The reading strategy "Determining importance" got the fifth and last 

rank with percent weight (67%). This proves that "Determining 

importance '' reading strategy is regarded the least important strategy 

that 11
th
 graders need to improve. 

          Thus, the researcher strongly believes that '' visualizing '' strategy is 

greatly required for EFL 11
th
 graders in the light of the questionnaire. Thus, it 

is necessary to put it into teachers' consideration in teaching reading skill.  
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5.1.1. The answer of the second question:  

2- What are the necessary reading skills (proficiency) that EFL 11
th

 graders 

need to be developed? 

          The researcher used a checklist of reading skills to check EFL 11
th
 

graders responses for their proficiency reading test that also used the sum of 

responses, means, std. deviation, and the percentage weight % and rank each 

item from checklist of reading skills. The following table (13) shows the 

results: 

Table (13) 

The responses of EFL 11
th

 graders, means, std. deviation, and the 

percentage weight % and rank of each Item of reading skills 

No. Item Mean 
Standard 

Deviation 

% 

Weigh 

 

Rank 

1 Skimming (reading for general 

understanding) 
2.99 0.01 

99.7 1 

2 Taking notes about a text. 2.79 0.41 93 6 

3 Developing awareness about synonyms and 

antonyms 
2.95 0.24 

98.6 3 

4 Guessing the meaning of words through 

context. 
2.96 0.28 

98.7 2 

5 Recognizing main ideas. 2.92 0.27 97.3 4 

6 Scanning (reading for specific information) 2.85 0.36 95 5 

7 Generating questions about reading text.  2.58 0.57 86 7 

8 Answering factual inferential, judgment or 

evaluation question. 
2.52 0.55 

84 8 

9 Making prediction about reading text. 2.3 0.52 76 11 

10 Retelling or summarizing text. 2.38 0.49 79 10 

11 Distinguishing between opinions from facts. 2.49 0.54 83 9 

12 Distinguishing main idea from supporting 

details. 
2.29 0.41 

74 13 

13 Reading familiar material with correct 

pronunciation 
2.32 0.44 

77 12 
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        From table (13), the researcher can see the choices of EFL 11th graders 

to the different reading skills offered to them in the reading checklist. The 

researcher clarifies the levels and ranks of reading skills from the highest rank 

to the lowest as the following:  

The results regarding reading skills are between 99% percent for the first six 

reading skills and 70% for the last reading skills. The table above shows the 

following: 

1- Reading skill no. (1) "Skimming (reading for general 

understanding)" achieved the first rank with percent weight (%99.7). 

This shows that EFL 11
th
 graders need to develop '' skimming '' skill 

as they consider it as the first and the highest priority from all other 

reading skills. 

2- However, reading skill no. (12) " Distinguishing main idea from 

supporting details" got the 13
th

 and the last rank with percent weight 

(%74). This demonstrated that '' distinguishing the main idea from 

supporting ideas '' got the lowest rank. This means that EFL 11
th
 

graders don’t need to develop it. 

5.1.2. The answer of the third question:  

Are there statistically significant differences at (α≤ 0.05) in the mean 

scores of the reading proficiency and the reading strategies used by EFL 

11th teachers? 

            To answer this question, the researcher used means and standard 

deviations of both groups' results on the post-test were computed. 

Independent Samples T-test was used to measure the significance of the 

differences. Table (14) describes those results. 
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Table (14) 

T. test independent sample results of differences between Reading 

Proficiency and the Reading Strategies used by EFL 11
th 

teachers 

     Domain  group N Mean 
Std. 

Deviation 
t 

Sig. 

value 
sig. level 

Inferring  

Reading 

proficiency  
37 7.676 1.313 

11.189 

  

0.000 

  

sig. at 

0.01 Reading 

strategies  
37 2.946 2.210 

Visualizing  

Reading 

proficiency 
37 9.919 2.033 

7.457 

  

0.000 

  

sig. at 

0.01 Reading 

strategies 
37 5.108 3.356 

Synthesizing  

Reading 

proficiency 
37 9.270 1.880 

7.243 

  

0.000 

  

sig. at 

0.01 Reading 

strategies 
37 5.622 2.419 

Questioning  

Reading 

proficiency 
37 2.459 0.730 

6.327 

  

0.000 

  

sig. at 

0.01 Reading 

strategies 
37 1.108 1.075 

Determining 

importance 

Reading 

proficiency 
37 5.784 1.512 

6.255 

  

0.000 

  

sig. at 

0.01 Reading 

strategies 
37 3.378 1.785 

SUM 
 37 35.108 5.486 10.609 

  

0.000 

  

sig. at 

0.01  37 18.162 8.019 

“t” table value at (72) d f.  at (0.05) sig. level equal 2.00 

“t” table value at (72) d f.  at (0.01) sig. level equal 2.66 

            As shown in table (14) the T. computed value is larger than T. table 

value in the test, which means that there are significant differences at (α ≤ 

0.01) in the total average score of the post-test between the reading 
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proficiency and reading strategies in favor of the reading proficiency. The 

mean of the test in the proficiency reached (35.08), whereas the mean of the 

reading strategies was (18.162). This result indicates that using the proposed 

reading strategies is effective in developing the students' reading proficiency. 

To show the extent of the reading strategies effect on the reading proficiency, 

the study applied the "Effect Size" technique (Affana, 2000: 42). The 

researcher computed "²η" using the following formula:  

t
2
 

= η
2
 

t
2
 + df 

 

And "d" value using the following formula: 

2t 
= D 

df 

Table (15) 

The Table References to Determine the Level of Size Effect (²η) and (d) 

Test 
Effect volume 

Small Medium Large 

η 
2
 0.01 0.06 0.14 

D 0.2 0.5 0.8 

The results of "²η" and "d" values shown in Table (15) indicate a large effect 

size of using the reading strategies in the proficiency test. 

Verifying of the study hypotheses: 

         In the light of the following (table 15) and also according to the means, 

standard deviation, t value, sig. value and sig. level, it is noticed that there are 

no statistically significant differences between the mean scores of the EFL 

11
th
 graders of scientific stream and those of humanities stream in the level of 

reading strategies in the questionnaire and reading skills in the checklist. 
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Table (16) 

Means, std. dev, t value, sig. value and sig. level for the Questionnaire 

Domains 

The Items Group 
 

N 
Mean 

Standard 

Deviation 
T 

Sig. 

level 

The role of 

teacher 

Scientific stream 40 30.390 9.108 
0.420   Not sig. 

Literary stream 40 29.818 7.723 

The nature of 

reading 

strategies 

Scientific stream 40 26.247 8.808 

1.031  Not sig. 
Literary stream 40 24.870 7.735 

Reading 

proficiency 

Scientific stream 40 33.792 9.387 

0.398 Not sig. 

Literary stream 40 33.195 9.227 

Total  Scientific stream 40 90.429 22.935 

0.718 Not sig. 

Literary stream 40 87.883 20.999 

t table value at df (38) and sig. level (0.05) = 1.96 

t table value at df (38) and sig. level (0.05) = 2.58 

The previous table (16) shows that computed T  (1.96) value is less than the 

critical (2.58) (α ≤ 0.05) and that proves that there are no statistically 

significant differences at (α ≤ 0.05) among EFL 11
th

 graders of scientific 

stream and those of humanities stream due to the academic stream or 

classification. 

5.2 Discussion of the Findings of the Study 

            The researcher used the frequencies, the sum of responses, standard 

deviation, means, the percentage weight and rank of each item of the 

checklist. Table (12) shows the results. The researcher notices that the reading 

strategy "Visualizing" achieved the first rank with percent weight (91%). This 

indicates that EFL 11
th

 graders have excellent abilities and skills in 

visualization in the light of EFL graders' responses of the checklist. Thus, this 
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strategy including its items contributed largely in developing various reading 

skills of EFL11th graders. Moreover, this finding means that EFL 11
th

 graders 

tend to be visual learners, so teachers of English ought to use charts, 

drawings, tables, diagrams and mind maps to enhance their reading 

comprehension. According to the results of the first question, the least rank of 

reading strategies is determining importance. This means that EFL teachers 

consider it less important than other strategies because teachers themselves 

are required to determine and identify this reading strategy and the related 

reading comprehension skills. 

    This study shows similar results with those of Goda (2017) which revealed 

that there was a positive significant relation between web-based self-regulated 

learning strategies and reading skills of EFL secondary students. This 

indicates that using these regulated learning strategies contributed largely in 

developing reading skills. The results of both studies showed a development 

for different reading skills. However, both used various strategies.   

        The previous findings of the current study are in conformity with Sayed 

(2017) study which focused on using a new strategy to develop reading skills. 

The current study and Sayed's study both utilized different new strategies for 

improving reading skills. This study evaluated using five strategies, but 

Sayed's study used only one new strategy; that is literature circles strategy. 

Both studies developed similar reading skills and also used checklists and 

questionnaires as main tools for the study.  

            The results found in this study Seyam (2017) are similar to the 

findings in the current study particularly using strategies to develop EFL 

learners. The present study used as mentioned above, 5 reading strategies 

whereas Seyam's study utilized a new strategy based on Quest approach to 

improve reading skills. This study adopted the descriptive analytical approach 

and used a checklist and a questionnaire. However, Seyam's study used the 

experimental approach and used pre-posttest to identify the effect of the 
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strategy on developing reading skills. Both studies recommended using more 

new strategies to develop more reading skills. 

          Similar findings were also evident in a study conducted by Abu Nemer 

(2018). This study found that some reading skills of EFL students were 

developed as a result of using advance organisers. The chosen reading skills 

were similar reading skills that had been developed in the light of this study. 

These skills are scanning, skimming, guessing the meanings and identifying 

the synonyms and opposites. Both studies recommended designing other 

studies that focus on the new and various reading skills. Moreover, both 

studies chose EFL secondary students and also similar to some extent in the 

proposed reading skills. However, Abu Nemer's study adopted the quasi-

experimental approach and used pre-posttest to investigate the effectiveness 

of the advance organisers. Also, Abu Nemer's study used two dependent 

variables reading skills and reflective thinking skills while this study assessed 

the relation among reading strategies and skills. 

               The findings of the current study are similar to those of a study was 

conducted by El-Dwil (2017). The study found that digital stories had an 

effect on developing some reading skills of EFL prep students. The study 

developed and improved some reading skills such as recognizing the 

meanings and opposites, scanning and identifying the main ideas. These skills 

were similar to the reading skills developed in this study. The study adopted 

the experimental approach and used pre-posttest as a main tool to show the 

effect. Both studies recommended using technological tools to increase the 

chance for EFL learners to develop their reading skills. 

              The findings of the study of Mohammad (2017) are in consensus 

with the results of this study. Both studies used different strategies to develop 

reading strategies. This present study used descriptive analytical approach and 

utilized checklists and a questionnaire to identify reading skills and reading 

strategies. The developed skills in this study are scanning, skimming and 
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guessing the meanings of the words. On contrary, Mohammad's study (2017) 

adopted the quasi-experimental approach and used pre-posttest to investigate 

the effect of reflective learning model to develop different reading skills. 

These skills were creative reading skills. Both studies recommended using 

new and different strategies such as active learning strategies and also 

developing new reflective, critical and more creative reading skills. 

             The results of study Al-Komy (2016) are in an agreement with the 

findings of the study. The current study utilized five reading strategies to 

check the effect of them to improve reading skills whereas Al-Komy's study 

used three scaffolding strategies to develop some reading studies. Both 

studies developed similar reading comprehension skills such as scanning, 

skimming, identifying the main idea and guessing the meanings of unknown 

words. Both studies recommended using more new strategies to develop 

different and various reading skills. Also, both studies suggested using active 

learning strategies to improve reading skills.     

5.2.1. Discussion of the Findings of Study Hypotheses: 

           The majority of the studies such as Abu Nemer (2018 ), El-Dwil 

(2017), Al-Bakheet (2016), and Sayed (2017) showed significant differences 

between EFL learners at different stages such prep, primary and secondary. 

These differences attributed to the nature of the study approach adopted and 

used. The approach of all studies used quasi-experimental or experimental 

approach. Thus, all the mentioned studies used the control and the 

experimental. They also utilized pre-posttest to identify the effect or 

effectiveness of the proposed strategies on EFL learners. The effect also 

indicated that there were significant difference between EFL learners in the 

control group and the experimental group in favor of the experimental group 

that's why the previous mentioned studied showed that there were significant 

differences among EFL learners because of using the quasi-experimental 

approach. EFL learners are exposed to new and different conditions such as 
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using new strategies that influenced profoundly on the experimental group. 

However, this study indicated that there were no significant differences 

between EFL 11
th

 graders because of using the descriptive analytical approach 

adopted in this study.  

          However, there were few studies such as Ebraheem (2016), Ibrahim 

(2016), Seyam (2017), Mohammed (2017) and Al-Komy (016) which 

indicated that there were no statistically significant differences between EFL 

learners in the level of improvement and development in reading skills at 

different stages such as: primary, prep and secondary schools. The absence of 

the statistical differences among EFL learners was due to the descriptive 

analytical approach which wasn’t basically used to detect the differences 

between students. Consequently, this study indicated that there were no 

significant differences between EFL 11
th
 graders at Khaled Al-Hassan High 

school.  

From the previous tables (2,3, 4, 5, 6, 7), the researcher noticed that there was 

a positive and significant relation between using reading strategies and 

improving reading skills and proficiency of EFL 11
th
 graders at Khaled Al-

Hassan Secondary school. It is observed that the level of improvement and 

development is very high related to three domains particularly with the 

second domain "the nature and effect of reading strategies" which was the 

first rank . This indicates that the suggested reading strategies played a strong 

and significant role on developing the reading proficiency of EFL 11
th
 

graders. The researcher believes that the main reason behind the positive and 

significant relation was the strong effect of the proposed reading strategies on 

some reading skills.  

           Thus, the results of this study related to the positive and significant 

relation between reading strategies and reading proficiency were in consensus 

with the majority of the above-mentioned studies such as Abu Nemer (2018 ), 

El-Dwil (2017), Al-Bakheet (2016), Sayed (2017), Ebraheem (2016), Ibrahim 



119 
 

(2016), Seyam (2017), Mohammed (2017) and Al-Komy (2016) which 

showed a significant positive relation between using reading strategies and 

developing reading skills.  

           Moreover, the researcher observed that the level of the positive relation 

between using different strategies and improving reading skills was very high 

at all studies. This reveals that reading skills and proficiency was positively 

affected by using reading strategies according to the majority of the 

mentioned above-mentioned studies.   

5.3 Conclusions of the study 

Based on the findings of the present study, the following conclusions could be 

stated: 

1- It seems evident that identifying these important reading strategies used 

in classrooms improves the performance of EFL11
th

 students  in 

reading comprehension skills and proficiency which enables students to 

develop their abilities more in comprehending different reading texts 

related to the new Palestinian curriculum.  

2- This study increases the awareness of EFL 11
th
 graders in reading 

comprehension parts and their importance. It also reinforces their 

abilities and skills of reading. Thus, the new courses in reading skills 

such as "Reading Plus" course become an interesting subject at English 

curriculum in secondary stage. 

3- Teaching reading skills in meaningful contexts and throughout different 

reading strategies fosters and enhances the abilities and skills of EFL 

11
th
  graders in using English well and developing their performance as 

reading is considered the most important skill and learning it will result 

in more self-confidence of  EFL 11
th

 graders' skills. 

4- It is clearly stated that there is a strong link between reading strategies 

and the development of the identified reading proficiency and skills. 
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Thus, this study shows that it is effective for developing reading skills 

through using these strategies. 

5- The current study shows that EFL 11
th
 graders who were intentionally 

exposed to the suggested reading strategies are better than those who 

learn reading skills throughout the traditional way of learning reading 

(aloud reading and translating the text). This is an indicator that these 

strategies are very beneficial and effective. 

6- The present study used many technological tools throughout teaching 

reading such as LCD projector, white board and laptop to enhance 

learning reading skills. 

7- The present study shows that scientific and humanities EFL 11
th
 

graders have similar perceptions about  the positive significant relation 

between using the proposed reading strategies and developing reading 

skills because all male students originally have the same inborn 

linguistic capacities in learning foreign languages such as learning 

English.  

8- The current study indicated that this study is very effective in teaching 

reading courses as the study results identified the most important 

reading strategies that EFL 11
th
 graders need to develop in their 

classrooms, so it is important to consider it in the process of teaching 

and learning English.  

5.4 Recommendations of the Study 

        Based on the findings and results of this study and in the light of the 

positive relation between using reading strategies and developing reading 

skills of EFL 11
th

 graders at Khaled Al-Hassan secondary school, the 

researcher suggests some recommendations that could be helpful in teaching 

and learning reading courses and in improving and developing more different 

skills of EFL 11
th 

graders. Thus, these recommendations are: 

 



111 
 

a) Ministry of Education   

1- The current study can be adopted as a guide for teaching reading strategies 

and skills to students at the secondary stage taking into consideration 

students’ age, needs, interests and linguistic proficiency level.  

2- Reading skills should be given more attention in Palestinian EFL classes. 

More time and effort should be exerted to develop these skills and their sub-

skills.  

3- More concentration should be given to create a place in the secondary 

school students’ curriculum for clarifying reading strategies.  

4- Training courses on teaching reading strategies and skills should be given 

to EFL teachers.  

5- It is recommended that the proposed reading strategies should to be used as 

learning strategies because they help students to understand how to read and 

to make students self-reliant, adaptive and life-long readers and learners.  

6- There should be a sort of detailed clarification regarding different reading 

strategies for EFL teachers to use them to improve EFL11
th
 graders' reading 

skills. 

7- It is advisable to use this study as a guide course for both EFL teachers and 

supervisors because it is very effective according to the results of the study, or 

to design a guide course in the light of this study to develop more reading 

skills. 

8- Training courses related to teaching reading should be given more attention 

in Palestinian Directorates of Education. More time and efforts should be 

exerted by EFL teachers to develop more reading skills.  

9- It is recommended for Department of Educational Supervision to train EFL 

teachers and supervisors on how to teach reading courses throughout holding 

training courses that highlight the nature of reading, using reading strategies 

and developing reading skills. 
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10- It is recommended to provide classrooms with the necessary technological 

devices such as LCD and a computer in order to help the EFL students in 

learning reading texts easily and also helping EFL teachers  to save time and 

efforts and facilitate their academic tasks as well. 

11- It is recommended to increase the number of time periods for teaching 

reading skill as it occupies the biggest and widest part in the new Palestinian 

curriculum. 

b) EFL teachers and supervisors 

1- EFL teachers should encourage their students to cooperate, discuss and 

interact more in the class in teaching and learning reading.  

2- EFL teachers ought to be aware of individual differences between EFL 

11
th
 graders in order to provide different exercises and tasks that allow 

students to participate in reading classes. 

3- EFL teachers should motivate students to use their experience and 

background to read and ask questions to comprehend reading texts, and 

also stimulate them to answer more activities than those in the school 

textbooks. 

4- EFL teachers should create friendly and relaxing atmosphere inside the 

class to motivate students to read, interact and participate actively in 

learning process. This will also lead to get rid of boredom during class. 

5- It is recommended for EFL teachers to use this study as a guide to 

know more about reading strategies and skills of EFL 11
th
 graders 

because its effectiveness was proved that there is a positive relation 

between using reading strategies and reading skills that students needed 

according to students' perspectives. 

6- It is recommended for EFL teachers to build a strong rapport and 

friendly relationships between the teachers themselves and between 

them and their students. This will likely to be effective in relaxing 



113 
 

students and developing their ability in reading, answering and 

interacting comfortably and positively. 

7- EFL teachers should vary the aims of reading tasks presented to EFL 

graders and to let them know that learning reading by "read and 

translate" is both ineffective and inaccurate.  

8- There should be clear and enough materials for teaching reading and 

more details about reading strategies included in the Palestinian 

curriculum for pre-service teachers of English to be able to develop 

EFL students' abilities and skills in reading. 

9- EFL teachers should give majors more opportunities to practice 

different reading skills that enhance their learning.  

10- EFL teachers should use multi-media to facilitate reading tasks 

and save time and effort. The teachers also have an important role in 

administering reading classes accurately and effectively.  

11- EFL teachers should develop learners’ reading skills and 

strategies to continue to learn, making learning experiences meaningful 

and relevant to the learner’s life.  

12-  EFL teachers should make students aware of the importance of 

reading skills and strategies and in acquiring more new skills.  

13-  EFL teachers should be aware of individual differences and 

learning styles. They should be aware of learners’ characteristics while 

teaching reading skills to be able to provide different tasks and 

activities. 

c) English majors 

1- EFL 11
th
 graders should utilize this study as a reference in reading as it 

is effective and useful in developing and improving the most important 

reading skills that EFL 11
th
 students need. 

2- EFL students should be aware that reading is based activity and not 

merely a product. Thus, they should practise reading strategies used in 
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the curriculum while reading texts in order to improve the quality of 

their reading comprehension. 

3- EFL students ought to expand their knowledge in acquiring new 

reading texts and materials to be able to read and comprehend 

accurately and confidently. 

4- It is recommended to use group work and cooperation in order to 

develop reading skills for EFL learners during learning reading. 

5- It would be highly positive for EFL learners to be engaged in reading 

activities such as skimming and scanning in order to develop 

participation of EFL 11
th
 graders and also enhance self-esteem and 

confidence. 

6- EFL students should stick to the time specified for them to answer and 

deliver their final version of reading exercise in order to reinforce their 

ability in managing their time. 

7- EFL 11
th
 graders should be given a humanistic learning environment 

where they can practise reading activities and skills in a friendly, 

supportive and anxiety-free way. 

8-  It is recommended to give training courses for EFL learners in dealing 

with the technological tools such as LCD in order to help their teachers 

in preparing these tools in advance to save the time of the class.  

9- It is advisable to give EFL students more references in reading in order 

to expand their knowledge about reading and preparing themselves well 

to participate actively in the class. 

10- EFL students should be given a chance to participate and use 

their previous   knowledge, experience and ideas after finishing class in 

order to increase positive feelings and enrich the discussion and 

participation in the class. 
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1.5. Important Implications for Teaching 

          The findings of this study revealed that the identified reading skills and 

proficiency in this study developed and improved throughout using reading 

strategies. Thus, this study has some  important implications. First of all, EFL 

11
th
 graders at secondary schools don’t acquire the suitable reading skills that 

enable them read and comprehend the texts correctly and accurately at many 

levels because EFL teachers usually lack the ability to deal with teaching 

reading well. They teach reading throughout traditional way "read and 

translate" neglecting reading strategies that contribute in developing reading 

proficiency and skills. Furthermore, EFL teachers ignore teaching reading 

courses well such as "reading plus" course despite its importance as they 

consider that it is difficult to identify the necessary reading strategies and 

skills and how to teach them well to develop reading skills and also because it 

needs a wide knowledge about reading skills in general. Thus, it is important 

to provide psychological and academic support and encouragement for 

teachers of English at the beginning of the academic year guide them by 

supervisors to teach reading professionally.  

Thus, the researcher raises some pedagogical implications:- 

First, due to inability of teaching reading courses effectively, EFL teachers 

are required to change and improve their teaching method in teaching reading 

courses. They can benefit from the identified and proposed reading strategies 

used in this study to teach reading skills in a professional and appropriate 

way. Second, in the light of this study, it is advisable for EFL teachers to 

construct friendly and relaxing relationships with EFL 11th graders in order to 

reduce stress and fear when they learn reading and interacting in the class 

especially throughout using these reading strategies. Third, it is important to 

teach reading comprehension courses throughout depending on active 

learning strategies that enhance the confidence of EFL 11
th

 graders. This can 

be done through using different forms of active leaning such as cooperation 
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and pair work. Also, EFL teachers should encourage students to participate 

actively. 

Fourth, the effective reading strategies used in this study saved EFL teachers' 

time and effort and improved reading skills clearly throughout using technical 

tools such as LCD projector that’s why it is advisable to use technological 

tools in teaching reading courses. Finally, EFL teachers ought to clarify to 

EFL 11
th

 graders on how they can get benefit from identifying their reading 

skills at first in order to develop their reading skills throughout using different 

reading strategies and methods. 

5.7. Suggestions for Further Studies 

This study focused on the relationship between some reading strategies and 

reading proficiency and skills of EFL 11
th
 graders at Khaled Al-Hassan 

secondary school. However, Future research and studies may concentrate on 

other different reading strategies and skills that haven’t been identified in this 

study. The further studies could investigate subsequent studies that include 

additional materials and courses in teaching reading and will definitely 

develop more reading skills. The researcher presents more suggestions for 

further studies: 

1- The results of this study are hopefully to be the base for Departments of 

Educational Supervision at Ministry Of Education to start modifying 

reading texts and courses and construct research papers in how to train 

EFL teachers in teaching reading strategies materials in the light of 

information era. 

2- Further research is recommended to determine more main and sub-

skills of reading comprehension to be known for both EFL students and 

teachers. 

3- Further studies should focus on finding other various and new effective 

strategies and techniques for reading instruction. 
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4- Further research is needed to develop other different reading skills 

based on new strategies and active learning strategies.  

5- Further studies are required with other students' populations at different 

levels of education and in different locations with the purpose of 

investigating the effectiveness of new instructional techniques and 

methods in developing more reading skills. 

6- Other studies are needed to investigate the effect of other various 

reading strategies on new reading skills.  

7- Similar studies also can be applied with different set of reading skills 

and different samples. 

8- More research is needed to overcome difficulties in learning reading 

skills, and researching more in reading strategies in faculties of 

education at Gaza universities.  

          Furthermore, more researchers ought to be encouraged to study more 

reading strategies and skills that EFL learners need to improve and develop in 

depth. As a result for designing more studies, EFL teachers will be able to 

help their students become better readers. 
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Appendix ( 1) 

Al-Azhar University- Gaza 

Deanship of Postgraduate Studies 

Faculty of Education 

Department of Curriculum and Teaching Methods 

A Checklist of Reading Proficiency 

 

The researcher is conducting a MA study entitled " Khanyounis EFL 

Eleventh Graders' Use of Reading Strategies in Relation to their Reading 

Proficiency "  

 

One of the requirements of this study is to construct a checklist of the most 

important reading comprehension skills in order to compare them with using 

reading strategies included in the curriculum of 11
th

 graders. Thus, the 

researcher has listed reading comprehension skills for EFL11
th

 graders as 

presented in the English Language Curriculum (2018).  

You are kindly requested to look carefully at the items of the list and Mark 

(X) so as to determine the most important sub skills that should be developed 

and improved for the EFL 11
th

 graders. 

 

 

Thank you for your help and cooperation 

 

 

The Researcher, 

 

Ashraf Samir Abed Al-Behairi 
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A Checklist of Reading Proficiency and Skills 

No. Reading skill 
Very 

important 
important  

unimportant 

1 Skimming (reading for general understanding) 

  

 

2 Answering factual inferential, judgment or evaluation 

question.   

 

3 Generating questions about reading text. 

  

 

4 Making prediction about reading text 

  

 

5 Recognizing main ideas. 

  

 

6 Scanning (reading for specific information) 

  

 

7 Retelling or summarizing text. 

  

 

8 Taking notes about a text. 

  

 

9 Guessing the meaning of words through context. 

  

 

10 Distinguishing main idea from supporting details. 

  

 

11 Distinguishing between opinions from facts. 

  

 

12 Developing awareness about synonyms and 

antonyms.   

 

13 Reading familiar material with correct pronunciation 

  

 

 

Thank you for your help and cooperation 

 

 

The Researcher, 

 

Ashraf Samir Abed Al-Behairi 
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Appendix (2) 

 

Al-Azhar University- Gaza 

Deanship of Postgraduate Studies 

Faculty of Education 

Department of Curricula and Teaching Methods  

 

A Questionnaire of Reading Strategies 

 

The researcher is conducting a MA study entitled " Khanyounis EFL 

Eleventh Graders' Use of Reading Strategies in Relation to their Reading 

Proficiency "  

 

One of the requirements of this study is to construct a checklist of the most 

important reading comprehension strategies in order to compare them with 

developing reading skills included in the curriculum of 11
th

 graders. Thus, the 

researcher has listed reading comprehension strategies for EFL 11
th
 graders as 

presented in the English Language Curriculum (2018).  

You are kindly requested to look carefully at the items of the list and Mark 

(X) so as to determine the most important strategies that should be compared 

with the reading skills of EFL 11th graders. 

 

Thank you for your help and cooperation 

 

The Researcher, 

 

Ashraf Samir Abed Al-Behairi 
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A Questionnaire of Reading Strategies 

Reading strategy Strongly 

agree 

Agree Disagree  

A- Inferring  

1. Drawing conclusions.  

2. Making judgments and predictions.  

3. Identifying underlying themes. 

4. Using information and pictures to create meaning from text.  

5. Analyzing the title of the text.  

   

B- Visualizing  

1. Constructing an image of what is read. 

2. Identifying the visual words of the text. 

3. Writing descriptions of the mental images. 

4. Changing mental images into visual pictures. 

5. Making drawings. 

   

C- Synthesizing   

1. Ordering the ideas of the text. 

2. Summarizing the text briefly. 

3. Making mental notes. 

4. Bringing together different ideas. 

5. Making connections for prior knowledge.  

   

D- Questioning  
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Thank you for your help and cooperation 

 

The Researcher, 

 

Ashraf Samir Abed Al-Behairi 

 

 

 

 

 

 

1 . Asking questions to construct meaning. 

2. Solving the problems of the text.  

3. Identifying specific details.      

4. Discovering new ideas. 

5. Guessing the answers of questions.  

   

E. Determining importance 

1. Learning new information  

2. Building background knowledge  

3. Distinguishing what is important from what is interesting  

4. Discerning a theme, opinion, or perspective. 

5. Determining if the author's message is to inform or persuade. 
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Appendix (3) 

A Test of Reading Proficiency 
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Appendix (4) 

A List of Referees 

 

No. Referee's name Position 

1. Dr. Awad Keshta Professor of English Curriculum and 

Instruction at Islamic University of Gaza 

2. Dr. Mosheer Amer Associate Professor of Translation and Culture 

studies at Islamic University of Gaza 

3. Dr. Mohammad Shqeir Professor of  Curriculum and Instruction at 

Islamic University of Gaza 

4. Dr. Mohammad Al Hajj 

Ahmad 

Associate Professor of English Translation and 

Culture at Islamic University of Gaza 

5. Dr. Aly Qura  Professor of English Curriculum and 

Instruction at Mansoura University- Egypt 

6. Dr. Magdy Mahdy Professor of English Curriculum and 

Instruction at Ain Shams University- Egypt 

7. Dr. Ayman Abu Elenein  Assistant Professor of English Curriculum and 

Instruction at Islamic University of Gaza 

8. Dr. Rafat Abu Ghali Assistant Professor of English Linguistics at 

Al-Aqsa  University in Gaza 

9. Yahia Al-Agha Supervisor of English at Khanyounis 

Directorate. 

10. Haidar Abu Shawish Supervisor of English at Khanyounis 

directorate. 

11. Majed Salah Supervisor of English at Khanyounis 

Directorate 

12. Ryad Al-Farra Supervisor of English at Khanyounis 

Directorate 

 


